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Editorial

Esta tercera edicion presenta cinco trabajos interesantes de diversas regiones del
mundo. A proposito del 17° Congreso Bianual de la “Sociedad Internacional de Educacion
Fisica y Deporte Comparados” que se realizo en Nairobi — Kenia en junio 2010 recibimos
la conferencia principal del Dr. Lateef Amusa, de la Universidad de Venda en Sudafrica -
académico de gran trayectoria en Africa - en donde hace una revision de la situacion de la
educacion fisica en Africa, debido a su importante contenido se colocé en este volumen su
version original en inglés y la traduccion a castellano. Luego encontramos el trabajo de
Lena Ntelia de la Universidad Autonoma de Barcelona (Espafia) con un trabajo en donde
combina la danza y el teatro para lograr la sensibilizacion al medio ambiente de los
estudiantes. Posteriormente encontramos el trabajo que analiza la violencia en el futbol
brasilero presentado por los autores de la Universidad Federal de Panaméa de Brasil, Ana
Paula Cabral Bonin, Barbara Schausteck de Almeida y Saulo Esteves de Camargo Prestes.
El quinto escrito pertenece a Andanje Mwisukha, Elijah Gitonga, y Peter Mwangi Wanderi
de la Universidad de Kenyatta (Kenia) en donde hace un interesante analisis de la
participacion de la mujer keniana en las posiciones de liderazgo en el deporte.

Como es tradicional en nuestros numeros, se presentan trabajos en castellano,
portugués e inglés pero con su resumen inicial en castellano o portugués, ademas del que
estd en inglés. En este nimero el trabajo de Amusa se encuentra en inglés y castellano, el
de Ntelia en castellano, el de Bonin, Schausteck y Esteves en portugués y el de Mwisukha,
Gitonga y Wanderi en inglés. Los temas varian entre la educacion fisica, género en deporte,
gerencia deportiva, pedagogia-arte y ambiente y la sociologia del deporte. La variedad es
notoria en esta edicion de nuestra revista.

Se hace mencion especial al Il congreso de la Asociacion Latinoamericana de
Estudios Socioculturales del Deporte (ALESDE 2010) realizado en el mes de septiembre en
la ciudad de Maracay - Venezuela. Se presentaron un namero significativo de trabajos de
ponentes de Brasil, Colombia, México, Cuba, Chile, Estados Unidos de América, Inglaterra
y Nueva Zelanda. Este estuvo organizado por el Instituto Regional de Deportes del Estado
Aragua y el Centro de Investigacion ‘Estudios en Educacion Fisica, Salud, Deporte,
Recreacion y Danza — EDUFISADRED?, las actas cientificas pueden ser ubicadas a través
de la directiva de ALESDE o en el centro de investigacion EDUFISADRED en la UPEL
Maracay.

Para finalizar esta edicion se anexa la informacion de dos congresos que se
realizaran en el 2011. El primero es el 2do Congreso de la Asociacion Latinoamericana de
Gerencia Deportiva, que se llevara a cabo en la Universidad de Nueva Leon en Monterrey —
México del 28 al 30 de Marzo de 2011. El segundo corresponde al congreso regional de la
Sociedad Internacional de Educacion Fisica y Deporte Comparado que se realizaré en junio
del 8 al 11, en la East China Normal University en Shanghai — China. En ambos estaran
representantes del centro de investigacion EDUFISADRED.

Seguimos trabajando para consolidar esta revista electronica e invitamos a continuar
enviando sus trabajos. Agradecemos a los autores por su paciencia y confianza en nuestra
publicacion.

Rosa Lopez de D’Amico
Editora
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Preamble
When | was approached to give a keynote address at this auspicious occasion of the 17" biennial

conference of the International Society for Comparative Physical Education and Sport (ISCPES),
a lot of topics came to my mind because there are lots of issues surrounding physical education
and sport in Africa. After many considerations I decided to speak on the title “The Changing
Phases of Physical Education and Sport in Africa: Can a Uniquely African Model Emerge?” This
presentation will therefore follow the format below:

1. Introduction
The adoption of “westernized” models of Physical Education (PE) and Sport

Post Independent African Physical Education and Sport
What do all these mean?
The way forward (African renaissance)

o g~ w N

Conclusion

Introduction

In 1994 at the inauguration of the African Association of Health, Physical Education, Recreation,
Sport and Dance (AFAHPER-SD) in Gaborone, Botswana, Elizabeth Bressan (1994) took a
swipe at the PE and Sport in Africa and concluded that it was impractical to “import” western
models of PE and Sport and hope they will serve Africa needs. That was 16 years ago. Has the
situation changed? And why? And how? Bressan summed up the situation regarding PE and

Sport in Africa as follows:

! Keynote presentation at the 17th Biennial Conference of the International Society for Comparative Physical
Education and Sport (ISCPES) at Kenyatta University, Nairobi Kenya, 03-09 June 2010



In general, there appears to be sliding backwards, not into a rich and proud
indigenous past, but rather into some sort of chaotic abyss”- (Bressan, 1994, p.
101).

The same sentiment had earlier been expressed by an African author regarding developments in
Africa”

Instead of greater experience leading to greater efficiency, Africa’s experience

paradoxically seems to result in decreasing cooperation (Mazru, 1986, p. 201).
Physical Education and Sport in Africa do not appear to be exceptions to the two observations
above. This presentation today, takes a far more critical view at PE and Sport in Africa hoping at
the end to make some suggestions which Africa Union (AU) and indeed NEPAD (New
Partnership for Africa’s Development) can consider and implement.
Physical Education and Sport are not new to Africa. Rather what is new is the western model.
The practice of PE and Sport in Africa is deeply rooted in the cultural fabric of its diverse ethnic
communities. This is evidenced from the seminal principles of the acquisitions and mastery of
physical skills (Fafunwa, 1982) which are evident throughout the evolution of traditional
societies (Wamukoya, 1994). In most African countries and communities physical culture forms
an integral part of traditional processes associated with hunting, pastoral activities, food
gathering, inter-tribal conflicts, survival and maintenance of good health. These are depicted in
numerous indigenous games, dances, initiation rites and rituals.
Africa is not a single place and Africans are not a single group of people. Africa is a region of
vast cultural diversity. To travel over 200 kilometers in Africa today is to encounter the
multicultural fabric of the continent (Bressan, 1994; De Venter, 2002). The multiculturalism and
diversity of the continent was influenced by the forces of the Western world and Islamic tradition
which have produced a mixture of incompatible ideologies and practices. It is therefore not
uncommon that two countries that share common boundaries could have different ideologies and
practices of physical culture (education). Good examples are Nigeria and Benin Republic, South
Africa, Botswana and Zimbabwe, to mention just a few. The different ideological practices are
further exacerbated by four primary variables: class, race, religion and gender. Hunting as a sport
is viewed and practised differently. From the western perspective, hunting is a sport that is
pursued by the upper class; from the indigenous African perspective, it is a means of acquiring

food and from the Islamic view point it can be either (Bressan, 1994). These ideological



differences and practices have serious and extra-ordinary practical problems when trying to
design a workable PE and Sport programme. The present status of PE and Sport in Africa could
then be understood in terms of these perspectives and African historical past.
Africa’s past practices in PE and Sport are also influenced by the concept of holism. Holism in
Africa is a lived experience, a way of life, a oneness with all things, living and non-living. It
represents a reality, which western world finds extremely difficult to comprehend (Van De
Venter, 2002). Holdstock (1997, p. 7) once recounted an experience with an African who said:
We are all flames of the same fire, which is God and we are all fingers of the
same hand, indicating that in our belongingness, our separateness and
individuality are incorporated
The holism concept transcends all cultures in the continent and its practices. Although it comes
with different names, the meaning and practices are the same. Expressions like “Ubuntu”,
“Umuntu ngumuntu ngabantu” (meaning a person is a person through other persons) are not
uncommon and depict how differently a person is conceptualized in Africa, differently from the
western world. Such concepts influence Africa’s movement practices such as dances, rites and
ritual practices. Dance in Africa, like many other forms of movement behaviours, is not an event
in itself but a connectedness with others and the external world (Van De Venter, 2002), a
practice which colonial administration and religions did not support.
In an effort to understand the subject of this presentation, it is necessary to first briefly discuss
Africa’s colonial past and post-independent era. This will then be followed by an examination of
these eras (periods) and a discussion on how a uniquely African model of PE and Sport could

evolve.

Africa’s colonial past: Adoption of westernized models of physical education and sport

The history of PE and Sport in Africa is that of “progressive-retrogression”, that is to say, you
take one step forward and two steps backwards, meaning the journey will never be completed.
As a continent, Africa has not enjoyed peace and tranquility necessary to stabilize its
development. This is largely attributed to the interruptions from the western world- the scramble
for Africa resulting in several conflicts on the continent.

Africa has a rich tradition of culture, history, economic, sport and social institutions which are

envies of the western world. Various tribes throughout the continent have demonstrated these



legacies. The Masai of East Africa, the Zulus of South Africa, the Yoruba of the West Africa
sub-region, the Tuaregs and Bedouin Arabs of the North Africa are just a few examples (Amusa,
1999). These tribes evolved traditional games, sports, plays, dances and arts that were used for
various purposes-socialization, initiation, ceremonies, recreation, etc. Unfortunately, there was
little or no documentation on some of these legacies. The tendency therefore was to think that no
formal PE and Sport existed in Africa before the advent of Europeans. Sport in African societies
has been sighted as a powerful weapon that binds the societies together. Riordan (1986, p. 288)
explains:
Sport in developing societies is a serious function to perform. It is....state
controlled (with) specific utilitarian and ideological designs...associated with
hygiene, health, defense, patriotism, integration, productivity, international
recognition, even cultural identity and nation building. Sport therefore, often has
the quiet revolutionary role of being an agent of social change, with the state as
pilot
Based on available evidence, it is clear that traditional PE and Sport existed in African countries
long before the advent of western education. Western forms of PE and Sport were introduced to
African countries through colonization by Britain, France, Belgium, Portugal and Spain. With
the exception of South Africa which gained independence in May 1910 and Egypt in February
1972 most of the African countries did not become independent until the late 50’s and 60’s
(Ajisafe, 1997). It is not surprising therefore that western PE and Sport became prominent in
most African countries, particularly in the curricula of institutions of learning. This accounts for
the reason for the form of PE and Sport in these countries. For example the 1933 syllabus
introduced to the former British Empire, emphasized drills, marching, gymnastics, stunts and
calisthenics for PE and football, cricket, netball, athletics (mainly running) etc, in the areas of
sport. These activities formed the core of many African PE and Sport for decades (Amusa,
1999). Ajisafe (1997, p. 24) described the status of PE as follows:
It was a very rigid programme conducted by whistle-blowing- and cane-carrying
teachers wearing inappropriate dress
The British games and physical culture introduced to Africa permeated and polluted the
traditional PE culture of the indigenous African countries by means of school, sports and clubs

and imperial society (Ndee, 2000; De Venter, 2002). The “just for the fun of PE and Sport”



attitude in the British colonies marked the beginning of the non-chalant attitude towards PE and
Sport by the people of those countries (Ajisafe, 1997, p. 24).
Apart from colonization, the second prominent avenue of introducing PE and Sport to Africa was
through the missionary. It was the missionary who pioneered the establishment of rural hospitals
and dispensaries and education (learning) centers (schools). They also took crucial steps in
establishing health education in school curricula- a model or pattern aimed at producing a
healthy, responsible and local colonial workforce (Wamukoya, 1994). The introduction of health
education (called hygiene) into the school curriculum brought to the forefront the need for a
healthy and sound body as well as the building and maintenance of a sound character that would
eventually lead to the ideal colonial (British) citizen (Wamukoya, 1994; Amusa, 1994:1999)- a
model that later translated to the cliché “mensana in corpora sane”, meaning “a sound mind in a
healthy body”.
A pertinent question to ask at this stage is “how effective/efficient was this model of PE and
Sport?”. There is no doubt that the model satisfied the aspiration of the colonial governments.
This is evident in the training of PE teachers (for the school system) as well as sanitary
inspectors (for hygiene and cleanliness). But we cannot say so for the citizens of the African
countries. To the teachers (who were products of the model) emphasis was placed on military
drills and formalized activities which were to be performed in precise-like movement. The model
thus developed Physical Training (PT) as opposed to PE. Although activities like football
(soccer), netball, golf, cricket, squash, field hockey were introduced to the school system, the
contents of these activities still remained closely tied with physical training (Jones 1925;
Wamukoya, 1994; Amusa, 1999; 2003).
The colonial western model of PE and Sport fulfilled the following objectives:

e Satisfied the colonial and missionary agenda

e Produced teachers and sports masters

e Focused on the 3C’s- Commerce, Christianity and Civilization
The western model has a lot of flaws and has been criticized in a lot of ways:

e It was largely westernized (carbon-copy of practices in western countries)

e It did not take cognizance of the endemic activities, traditional activities and games (Du

Toit, 1980; Botha, 1983)



e As an alien of PE syllabus, it did not make provision for the personal, environmental and
cultural habits of the native child (Erasmus, 1983; Ajisafe, 1997; Amusa, 1999)
e The syllabus provided little or no direction as it depended much on the enthusiasm and
initiative of the PE/PT teacher
e The lesson content inevitably consisted of unimaginative drills, fitness exercises and
games, with very little variation.
e The implementation of the model faced challenges of the absence and shortage of
facilities and equipment
On a more serious note, the western model did not recognize/respect the African traditions of
collective association, social interaction and group values, but rather focused on individual
achievement (Burnett-van Tonder, 1985).
The general attitude of the colonial governments towards local indigenous games and sports was
not favourable-the games and native activities were not fully contributing to physical and moral
development of Africans; most of the activities were considered primitive, immoral and
antichristian. The only way to correct these practices was through western education and through
the medium of formalized PE. The most striking short-coming of the western model of PE

therefore was the lack of relevance to the indigenous population.

Post independent African PE and sport

The attainment of independence by most African countries in the 50’s through the 80°s marked a
significant phase in the practices of PE and Sport. Following the attainment of independence,
most of the African countries began shifting the focus of education to meet the needs of the
respective countries. The post independence governments viewed education as a means of
restoring those elements which were repressed, maimed and destroyed during the colonial era.
Several commissions were set up in various countries to re-address the focus of education. Two
examples of these commissions were the Onosode Commission in Nigeria (Fafunwa, 1982) and
the Ominde Commission Report of 1964-1965 in Kenya (Wamukoya, 1994). These two
commissions are similar in the objectives of general education which among other things were:

e To further national unity

e To serve the needs of national development



e To prepare and empower the youth with necessary skills, knowledge, values and
attitudes

e To promote social justice

e Foster positive attitudes and consciousness towards others
During this period, PE (although still largely based on the 1933 syllabus) was directed to achieve
the following objectives:

e Contribute to the physical development of the child

e Increase the physical activity of the child

e To experience a sense of development through physical activity

e To develop a sense of cooperation

e Develop champions in aspects of PE

e Make a more positive use of leisure
The outcomes of these objectives were not significantly different from the situations before
independence since the 1933 syllabus still formed the bedrock of PE. A significant development
during this period was the emergence of PE professionals and professional associations. Many
Africans who had the opportunity to study PE and Sport in Europe and USA returned to their
countries. The professional preparation received by these individuals facilitated the “revolution”
in African PE and Sport. Professional preparation curricula in colleges and universities within
Africa also began and initially focused on preparing the individuals for the traditional careers in
teaching and coaching. This later gave way to the emergence of non-traditional or alternative
careers. Thus, increase in the knowledge in PE led to the gradual development of other sub-
disciplines and new career opportunities like sport psychology, exercise physiology, kinesiology,
motor learning to mention just a few (Amusa 1994, p. 1999) a situation very identical with
situations in USA, Canada, Britain, etc- countries from where the professionals received their
training. The situation was very prominent in Nigeria, Ghana, Kenya (not much was known
about South Africa at that time due to the alienation of the country). The structure of PE in some
post independent African countries from the 80s to the last decade of the 20™ Century is shown
in Table 1.



Table 1: Structure of Physical Education in some African Universities (from the 80’s to 2000’s)

Scientific Aspects Arts/ Humanities Socio-cultural
1. Theory e Exercise e Administration e Comparative
Physiology and PE
e Kinesiology Organization e Historical
e Biomechanics e Sociology Perspective
e Anatomy e Adapted PE e Sociological
e Physiology Perspective
e Psychology
e Sports
Medicine
2. Practicals Using sports, games and other activities as a mode (mainly western forms
of games and sports)
Individual sports, team sports, ball games; racket sport, striking games;
aquatic and water activities, combative and martial arts, dance (mainly
western forms of activities).
3. Health
Education | Improvement of health habits, cleanliness, hygiene, preventable diseases

(models of the western world).

Adapted from: Amusa & Toriola, 2003(a)

Looked at very critically, there is no difference between PE in Africa and the western world.

There is nothing uniquely African. The post-independence era also witnessed the emergence of

professional associations in Physical Education, Sport, Dance and Recreation at sub-regional,

regional and continental levels. These are the same professional association found in the western

countries.

These illustrations are prominent in Nigeria, Ghana and Kenya (Amusa, 1994; 1999; Amusa &

Toriola, 2003). The concept of PE and Sport curriculum during the period (not different from the

European concept) is further illustrated in Figure 1, emphasizing four areas- development of

motor anilities, moral values, psycho-social attitude and technical skills.




Motor Ability Technical Skills

Physical

Outdoor sports activities,
games, swimming,
Education

Moral Value Psycho-social attitude

Figure 1: concept of PE in curricula of Tertiary institutions in some African Countries (Amusa,
1994; Amusa, 2003; Amusa & Toriola, 2003 (a), 2003 (b); Naul, 2003)

What are the significant gains of the decades? - Decades of transformation of PE and Sport
curricula in most African Countries. A careful examination of these decades indicates no
significant gain or particular shift in emphasis on PE and Sport. The disciplines still resemble
how they are practised in the western world. African indigenous games and sports have no place
in the curriculum. The decades in the western world marked a downward turn in PE- a cut in the
budget, removal of PE from the curriculum of some schools, a decay of PE and sport facilities,
etc. (Hardman, 2003). In some African countries, it was the decades of military intrusion in

government administration highlighting budget cuts, high unemployment rates of PE teachers.



“Teachers leave your kids alone” became a noticeable practice in some countries and
characterized the change to de-schooling, de-education, de-sporting activities, demoralization
in PE and devaluation of former standards in PE and Sport. Mazrui’s (1986:201) observation
perfectly describes the happenings during these decades:
Instead of greater experience leading to greater efficiency, Africa’s experience
paradoxically seems to result in decreasing competence
Paradoxically, developments within PE and Sport during these decades can be described as
“progressive-retrogression”- you take one step forward and two steps backward. “When PE and
Sport in the western world coughed, African PE and Sport sneezed”. For example when PE was
called upon to justify its existence in the western world, PE in African countries reacted the same
way. An effort to justify the existence of PE world-wide led many countries to evolve new
names for PE. Names like Kinesiology, Biokinetics, Human movement etc. replaced PE in some

countries. But has anything changed despite the changes in the names of the discipline?

What do all these mean to us as professionals?

The signal is clear. In a nutshell, PE and Sport curricula in Africa are still towing the lines of the
past practices. Most African countries still implement the PE and Sport curricula similar to those
in the western world. There is really nothing new.

It is astonishing, that with the attainment of independence, one would have expected a radical
change in PE and Sport curricula. The former President of South Africa, Thabo Mbeki, called for
African Renaissance- a rebirth of African lost glories, doing things in truly and uniquely African
ways. Our cultures and traditions need to be brought to light. Our PE and Sport curricula should
help to popularize these rich cultures, traditions and practices. The traditional and indigenous
African games and sports do not still feature in All African Games. The first decade of the 21°

Century is almost gone. When will Africa wake up to these clarion calls?

The way forward
As professionals, the relevant question to ask ourselves now is “Wither way Africa?” The time
has come to evolve a truly, uniquely African PE and Sport based on:

e The needs of Africans

e The heritages of African continent
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e The materials and infrastructures that are Africans.

e Culture, traditions and practices of African societies

e African customs and practices
If PE and Sports programmes are to succeed in Africa, they must be developed, designed and
nurtured on the African continent. Because of the cultural diversity of the continent, it is
“impractical” to import models of programmes from overseas. The imported models were
designed to serve the specific situations of the past colonial powers. Present conditions in Africa
are dissimilar to those of the colonial era. “It is therefore unlikely that any African situation will
find its equivalent in a western or eastern culture” (Bressan, 1994).
The practical road to successful PE and Sport programmes is proposed through deliberate efforts
of curriculum developers, educators, administrators, etc. who are committed to change and who
will harness the technical and scientific principles within a context of political, aesthetic and
ethnical realities (Bressan, 1994). Individuals with innovative skills and ideas and with
charismatic leadership at the national, regional and continent wide levels are called upon to show
concern in this direction. Curriculum developers, educationists and administrators should ensure
that African indigenous games and sports are marketed through All African Games. Some of
these games cut across several cultures. The education wing of the New Partnership for African
Development (NEPAD) also has an important role to play here, to ensure the games and sports
become part of the school PE curriculum. The Supra Council for Sports in Africa (SCSA) is
requested to implement the featuring of the games and sports as components of All Africa
games. It is far from an easy task, but it can be done.

Conclusion
| have attempted in this short presentation a description of African PE and Sport from the pre-
colonial to colonial and post colonial eras. It is clear from the presentation that to date there is
nothing uniquely African in PE and Sport as presently practised. This is quite worrisome. In
conclusion, | will like to leave this audience with two vital questions:

(i) Can we make PE and Sport in Africa in the 21* Century more relevant to the indigenous

African population?
(i) Can we evolve competitiveness out of African games and sports such that they will

feature in All African Games?
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| thank you for your attention
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Las Fases de Cambio de la Educacion Fisica y el Deporte en Africa: ¢Puede Emerger un
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Preambulo
Cuando se me propuso realizar una presentacion de apertura para esta propicia ocasion, la 17™
Conferencia Bianual de la Sociedad Internacional para la Educacién Fisica y el Deporte
Comparados (ISCPES), muchos temas vinieron a mi mente, porque existen muchos temas
relacionados con la Educacion Fisica y el Deporte en Africa. Después de considerarlo muchas
veces, decidi hablar del titulo: “Las Fases de Cambio de la Educacion Fisica y el Deporte en
Africa: ¢Puede Emerger un Unico Modelo Africano?” Por lo tanto, esta presentacion seguira el
siguiente esquema:

1. Introduccién
La adopcion de modelos “occidentalizados” de Educacion Fisica (EF) y Deporte.
Educacion Fisica y Deporte Africanos Post Independientes.
¢ Qué significa todo esto?

El camino hacia adelante

o g~ w D

Conclusion

Introduccion

En 1994 durante la inauguracion de Asociacion Africana para la Salud, Educacion Fisica,
Recreacion, Deporte y Danza (AFAHPER-SD, por sus siglas en inglés), en Gaborone, Botswana,
Elizabeth Bressan (1994) tocé el tema de la EF y el Deporte en Africa, y concluyd que no era

practico “importar” modelos occidentales de EF y Deporte y esperar que estos sirvieran a las

! Traduccion Carlos Segnini
Conferencia presentada en la 17ma conferencia bianual de la Sociedad Internacional para la Educacién Fisica vy el

Deporte Comparados (ISCPES) en la Universidad de Kenyatta, Nairobi - Kenya, del 3 al 9 de junio del 2010



necesidades africanas. Eso fue hace 16 afios ¢Ha cambiado la situacion? y ¢Por qué? y (Como?
Bressan resumid la situacion en cuanto a la EF y el Deporte en Africa, de la siguiente manera:

En general, parece que nos movemos hacia atrds, no hacia nuestro rico y
orgulloso pasado indigena, sino mas bien a una especia de abismo cadtico” —
(Bressan, 1994, p. 101).

El mismo sentimiento fue expresado mas recientemente por un autor africano en cuanto al
desarrollo en Africa:

A pesar de las mas grandes experiencias que nos guian a una mayor eficiencia, la

experiencia africana paradojicamente parece ir a una cooperacion en decaimiento

(Mazru, 1986, p. 201).
La Educacion Fisica (EF) y el Deporte no parecen ser la excepcion de las observaciones
presentadas. Hoy, esta presentacion lleva una visién mucho mas critica de la Educacion Fisica y
el deporte en Africa, esperando que al final se puedan lograr algunas sugerencias que la Union
Africana (AF, en inglés) y la Nueva Sociedad para el Desarrollo Africano (NEPAD) puedan
considerar e implementar.
En tal sentido, esta disciplina no es nueva en Africa. Lo que si es nuevo es el modelo occidental.
La préctica de la EF y el Deporte en Africa tiene raices profundas en el tejido de sus diversas
comunidades étnicas. Esto se evidencia en los principios seminales de la adquisicion vy
especializacion de habilidades fisicas (Fafunwa, 1982) las cuales son evidentes a través de la
evolucion de sociedades tradicionales (Wamukoya, 1994). En la mayoria de paises Yy
comunidades africanas, la cultura fisica forma una parte integral de los procesos tradicionales
asociados con la caceria, actividades pastorales, alimentacion, conflictos inter-tribales,
sobrevivencia y buena salud. Esto se evidencia en numerosos juegos indigenas, ritos de
iniciacion y rituales.
Africa no es un solo lugar y los africanos no son un grupo singular de gente. Africa es una region
de una vasta diversidad cultural. Recorrer 200 kilémetros de Africa hoy es descubrir el tejido
multicultural del continente (Bressan, 1994; De Venter, 2002). Las fuerzas del mundo occidental
y las tradiciones islamicas, que han producido una mezcla de ideologias y practicas
incompatibles, han influenciado el multiculturalismo y la diversidad del continente. Por ello, no
es extrafio que dos paises que compartan fronteras, pudieran tener diferentes ideologias y

practicas de la cultura fisica (educacion). Buenos ejemplos son Nigeria y Republica de Benin,



Sudéfrica, Botswana y Zimbabwe, para mencionar sélo algunos. Las diferentes practicas
ideoldgicas se han visto afectadas negativamente por cuatro variables principales: clase, raza,
religion y género. La caceria como deporte es visto y practicado de formas diferentes. Desde la
perspectiva occidental, la caceria es un deporte de las clases altas; desde la perspectiva indigena
africana, es un recurso de adquisicion de alimento y desde el punto de vista islamico, puede ser
ambos (Bressan, 1994). Estas diferencias ideoldgicas y practicas tienen problemas préacticos
serios y extraordinarios al tratar de disefiar un programa de EF y Deporte que funcione. La
situacion actual de la misma podria entenderse entonces en términos de estas perspectivas y el
pasado histdrico africano.
Las précticas pasadas de EF y Deporte también han sido influenciadas por el concepto de
holismo. EI Holismo en Africa es una experiencia vivida, una forma de vida, una particularidad
de todas las cosas, vivientes y no vivientes. Representa una realidad que es extremadamente
dificil de entender para el mundo occidental (Van De Venter, 2002). Holdstock (1997, p.7) relato
una experiencia con un africano que dijo:

Todos somos llamas del mismo fuego, que es Dios, y somos dedos de la misma

mano, lo que indica que todos somos incorporados en nuestras pertenencias,

nuestras separaciones y nuestras individualidades
El concepto de Holismo trasciende todas las culturas en el continente, asi como sus practicas. A
pesar de que tiene diferentes nombres, el significado y las practicas son los mismos. Expresiones
como “Ubuntu”, “Umuntu ngumuntu ngabantu” (lo que quiere decir: una persona es una
persona a través de otras personas) ya no estan fuera de lo comdn vy retratan cuan diferente es la
conceptualizacion de una persona en Africa, a diferencia del mundo occidental. Tales conceptos
ejercen influencia en las practicas del movimiento africano tales como la danza, ritos y practicas
rituales. La danza en Africa, asi como otras formas de manifestacion de los movimientos, no es
un evento como tal, sino una conexién con los otros y con el mundo exterior (Van De Venter,
2002), una préactica que la administracion colonial y las religiones no soportaron.
En un intento de entender el objetivo de esta presentacion, es necesario primero discutir
brevemente el pasado colonial y la era post-independencia de Africa. Luego seguird una
exanimacioén de estas eras (periodos) y una discusién de como podria surgir un Unico modelo

africano para la EF y el Deporte



Pasado colonial de Africa: Adopcion de modelos occidentalizados de la educacion fisica y el
deporte

La historia de la EF y el Deporte en Africa es una historia de “retrogresion-progresiva”, es decir,
das un paso adelante y retrocedes dos, lo que significa que el viaje nunca se completara. Como
continente, Africa no ha disfrutado de la paz y la tranquilidad necesarias para su desarrollo
estable. Esto se le atribuye ampliamente a las interrupciones del mundo occidental- la lucha por
Africa da como resultado varios conflictos para el continente.

Africa tiene una rica tradicion de cultura, historia, economia, deporte e instituciones sociales que
son envidia del mundo occidental. Varias culturas a lo amplio del continente han demostrado
este legado. Los Masai de Africa Oriental, los Zulus de Sudafrica, los Yoruba de la sub-region de
Africa Occidental, los Tuaregs y Arabes Beduinos de Africa del Norte, son sélo algunos
ejemplos (Amusa, 1999). Estas tribus desarrollaron juegos tradicionales, deportes, actos, bailes y
artes que fueron usados para varios propoésitos de socializacion, iniciacion, ceremonias,
recreacion, etc. Desafortunadamente, hay muy poca, o no existe documentacion de algunos de
estos legados. Sin embargo la tendencia fue pensar que no existia la EF o el Deporte antes de la
Ilegada de los europeos. El Deporte en la sociedad africana ha sido visto como un arma poderosa
para unir a las sociedades. Riordan (1986, p. 288) sefiala que:

El Deporte en las sociedades desarrolladas es una funcion seria para el desarrollo.
Este... es controlado por el estado (con) disefios especificos de utilidad e
ideologia... asociados con la higiene, la salud, la defensa, el patriotismo, la
integracion, la productividad, el reconocimiento internacional, e incluso la
identidad cultural y la construccion de una nacion. Por lo tanto, el Deporte con
frecuencia tiene el rol pasivo revolucionario de ser un agente de cambio social,
con el estado como piloto
Basado en evidencia disponible, queda claro que la EF y el Deporte tradicional existian en los
paises africanos antes de la llegada de la educacion Europea. Las formas europeas de la EF y el
Deporte fueron insertadas en los paises africanos a través de la colonizacion por Bretafia,
Francia, Bélgica, Portugal y Espafia. Con la excepcion de Sudéafrica que obtuvo la independencia
en Mayo de 1910 y Egipto en Febrero de 1972, la mayoria de los paises africanos no alcanzaron
la independencia hasta finales de los 50’s y los 60’s (Ajisafe, 1997). Por ello no sorprende que la
EF y el Deporte occidentales tuviesen prominencia en la mayoria de los paises africanos,
particularmente en los curriculos de instituciones de aprendizaje. Esto manifiesta la razon por la

que la EF y el Deporte en estos paises son como son. Por ejemplo, el programa de estudios de



1993 presentado al entonces Imperio Britanico, enfatizé los ejercicios de repeticion, la marcha, la
gimnasia, las acrobacias y la calistenia para la EF, y el futbol, cricket, netbol, atletismo
(principalmente carrera), etc., en el &rea del deporte. Estas actividades formaron el nucleo de la
EF y el Deporte durante décadas (Amusa, 1999). Ajisafe (1997, p. 24) describi6 el estatus de la
EF de la siguiente forma:

Era un programa muy rigido conducido por profesores que silbaban y cargaban

cafia con vestimenta inapropiada
Los juegos britanicos y la cultura fisica introducidos en Africa impregnaron y contaminaron la
EF cultural de los paises indigenas africanos por medio de la escuela, los deportes y clubs y la
sociedad imperial (Ndee, 2000; De Venter, 2002). La actitud de “s6lo por la diversion de la EF y
el Deporte” de las colonias britanicas marco el inicio de las actitudes despreocupadas hacia la EF
y el Deporte por la gente de esos paises (Ajisafe, 1997, p. 24).
Ademas de la colonizacién, la segunda forma prominente de presentar la EF y el Deporte a los
africanos fue a través de los misioneros. Los misioneros fueron los pioneros en establecer
hospitales rurales y dispensarios, y centros de educacion-aprendizaje (escuelas). También
tuvieron una intervencion crucial en el establecimiento de la educacién para la salud en los
curriculos- un modelo o patron para la produccion de una fuerza colonial saludable, responsable
y local (Wamukoya, 1994). La introduccidon de la educaciéon para la salud (Illamada higiene) en el
curriculo escolar, condujo a la necesidad de un cuerpo sano y fuerte asi como la construccion y el
mantenimiento de un caracter fuerte que eventualmente llevarian al ciudadano colonial
(britanico) ideal (Wamukoya, 1994; Amusa, 1994; 1999) - un modelo que luego se tradujo en el
cliché “mensana in corpora sane” que se traduce como “Una mente sana en un cuerpo sano”.
Una pregunta pertinente a estas alturas es “; Cuan efectivo/eficiente fue este modelo para la EF y
el Deporte?”. No hay dudas de que este modelo satisfizo la aspiraciéon de los gobiernos
coloniales. Esto se hace evidente en el entrenamiento de los profesores de EF (para el sistema
escolar), asi como los inspectores de sanidad (para la higiene y la limpieza). Pero no podemos
decir lo mismo para los ciudadanos de los paises africanos. Para los profesores (productos del
modelo) el énfasis estaba en un entrenamiento militar y actividades formalizadas que debian ser
realizadas con movimientos precisos. De esta forma el modelo desarrollé la Actividad Fisica
(AF) en oposicion a la Educacion Fisica. A pesar de que se introdujeron el fatbol (soccer),

nétbol, golf, cricket, squash, jockey de campo al sistema escolar, los contenidos de estas



actividades aun estaban estrechamente relacionados con el entrenamiento fisico (Jones, 1925;
Wakumoya, 1994; Amusa, 1999; 2003)
El modelo colonial occidental para la EF y el Deporte cubria los siguientes objetivos:
e Satisfacia la agenda colonial y misionera.
e Producia profesores y maestros deportivos
e Se enfocaba en las 3 C’s — Comercio, Cristiandad y Civilizacion.
El modelo occidental tiene muchas fallas y ha sido criticado de muchas formas:
e Fue bastante occidentalizado (una copia a carbdn de los paises occidentales)
e No tomd en consideracion las actividades endémicas, las tradicionales, y los juegos (Du
Toit, 1980; Botha, 1983).
e Como un alien al programa de EF, no se informo de los habitos personales, ambientales y
culturales del nifio nativo (Erasmus, 1983; Ajisafe, 1997; Amusa, 1999).
e EI programa proveyd muy poco o nada de direccion, ya que dependia mucho del
entusiasmo y la iniciativa del profesor de EF o AF.
e EIl contenido de las lecciones contenia inevitablemente entrenamientos inimaginables,
ejercicios para estar en forma y juegos, con muy poca variacion.
e La implementacion del modelo enfrento los retos de la ausencia y la escasez de
instalaciones y equipos.
En una observacion mas seria, el modelo occidental no reconoci6/respetd las tradiciones
africanas de la asociacion colectiva, la interaccion social y los valores grupales, sino que se
enfoco en el éxito individual (Burnett-van Tonder, 1985).
La actitud general de los gobiernos coloniales hacia los juegos y deportes locales indigenas no
fue favorable — los juegos y actividades de los nativos no contribuian del todo al desarrollo fisico
y moral de los africanos; la mayoria de las actividades se consideraban primitivas, inmorales y
anticristianas. La Unica forma de corregir estas practicas era a través de la educacion occidental y
por medio de la EF formalizada. La deficiencia mas deslumbrante del modelo occidental de EF
era la falta de relevancia para la poblacion indigena.

EF y Deporte Africano Post Independencia
El logro de la independencia para la mayoria de los paises entre los 50’s y los 80’s marcé una

fase significante en las practicas de la EF y el Deporte. Continuando el logro de la
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independencia, la mayoria de estos paises comenzaron a cambiar el enfoque de la educacion para
relacionarse con las necesidades de los respectivos paises. Los gobiernos post-independentistas
vieron en la educacion como un medio para restaurar aquellos elementos que fueron reprimidos,
mutilados y destruidos durante la era colonial. Se organizaron varias comisiones en varios paises
a re-direccionar el enfoque de la educacion. Dos ejemplos de estas comisiones, fueron la
Comision Onosode en Nigeria (Fafunwa, 1982) y el Reporte de la Comision Ominde de 1965-
1965 en Kenya (Wamukoya, 1994). Estas dos comisiones son similares en los objetivos para la
educacion general que, entre otras cosas, fueron:

e Promover la unidad nacional.

e Servir a las necesidades del desarrollo nacional.

e Preparar y fortalecer a la juventud con las habilidades, el conocimiento, los valores y las

actitudes necesarias.

e Promover la justicia social.

e Fomentar actitudes y conciencia positivas hacia los otros.
Durante este periodo, la EF (a pesar de aln estar basada en el programa de 1933) fue dirigida
para alcanzar los siguientes objetivos:

e Contribuir al desarrollo fisico del nifio

e Incrementar la actividad fisica del nifio

e Experimentar un sentido de desarrollo a través de la actividad fisica.

e Desarrollar el sentido de cooperacion

e Desarrollar campeones en los aspectos de la EF

e Hacer un uso mas positivo del tiempo libre
Los resultados de estos objetivos no fueron significativamente diferentes de las situaciones antes
de la independencia, ya que el programa de 1933 continuaba siendo el fundamento de la EF. Lo
que fue un avance significativo durante este periodo, fue el surgimiento de los profesionales y las
asociaciones profesionales de la EF. Muchos africanos que tuvieron la oportunidad de estudiar
EF y Deporte en Europa y Estados Unidos retornaron a sus paises. La preparacion profesional
recibida por estos individuos facilito la “revolucion” en la EF y el Deporte africano. Los
curriculos de preparacion profesional en las preparatorias e universidades en Africa también
comenzaron e inicialmente se enfocaron en preparar a los individuos para las carreras

tradicionales de ensefianza y entrenamiento. Esto luego dio pié al surgimiento de carreras no
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tradicionales o alternativas. Asi, el incremento en el conocimiento de la EF gui6 al desarrollo
gradual de otras sub-disciplinas y nuevas oportunidades de carreras, asi como psicologia del
deporte, fisiologia del ejercicio, kinesiologia, aprendizaje motor, para mencionar solo algunas
(Amusa 1994, p. 1999) una situacion muy parecida a las de EE.UU., Canad4, Bretafa, etc.-
paises en los que los profesionales recibieron el entrenamiento. La situacion fue prominente en
Nigeria,Ghana, Kenya ( no se supo mucho de Sudafrica en ese tiempo debido a la alienacion del
pais). La Tabla 1 muestra la estructura de la EF en algunos paises africanos post-
independentistas desde los 80’s hasta la Gltima década del Siglo XX

Tabla 1: Estructura de la Educacion Fisica en algunas Universidades africanas (desde los 80’s

hasta los 2000’s

Aspectos Cientificos | Artes / Humanidades Socio-cultural
1. Teoria e Fisiologia  del e Administracion y | e EF comparada
Ejercicio organizacion e Perspectiva
¢ Kinesiologia e Sociologia historica
e Biomecanica e EF adaptada e Perspectiva
e Anatomia socioldgica
e Fisiologia
e Psicologia
e Medicina
deportiva
2. Préctica Uso del deporte, juegos y otras actividades como un modelo

(principalmente las formas occidentales de juegos y deportes.

Deportes individuales, deportes de equipo, juegos de pelota; juegos de
raquetas, juegos para impresionar; actividades acuéticas y de agua, artes
marciales y de combate, danza (principalmente las formas occidentales de

las actividades).

3. Educacion
para la salud | Mejoria de los habitos de salud, limpieza, higiene, enfermedades

prevenibles (modelos del mundo occidental).

Adaptado de: Amusa & Toriola, 2003(a)




Visto de una forma muy critica, no hay diferencia entre la EF en Africa y el mundo occidental.
No hay nada Unicamente africano. La era de la post-independencia también fue testigo del
surgimiento de asociaciones profesionales en la Educacion Fisica, el Deporte, la Danza y la
Recreacion a niveles sub-regionales, regionales y continentales. Estas son las mismas
asociaciones profesionales encontradas en los paises occidentales.

Estas ilustraciones son prominentes en Nigeria, Ghana y Kenya (Amusa, 10994; 1999; Amusa y
Toriola, 2003). EI concepto del curriculo de la EF y el Deporte durante el periodo (sin
diferencias del concepto europeo) se muestra a continuacion en la Figura 1, enfatizando las
cuatro areas — desarrollo de habilidades motoras, valores morales, actitud psicosocial y

habilidades técnicas.

Habilidad Motora Habilidades
Técnicas

Actividades deportivas
al aire libre, juegos,

natacion. Educacion

Valor Moral Actitud Psicosocial




Figura 1: Concepto de la EF en los curriculos de instituciones Terciarias en algunos
paises africanos (Amusa, 1994; Amusa, 2003; Amusa & Toriola, 2003 (a), 2003 (b);
Naul, 2003)

¢Cuéles son las ganancias significativas de las décadas? — Décadas de transformacion de los
curriculos de EF y Deporte en la mayoria de los paises africanos. Una mirada exhaustiva a estas
décadas no demuestra un cambio significativo o un giro particular en el énfasis de la EF vy el
Deporte. La practica de las disciplinas ain se asemejan a como se practican en el mundo
occidental. Los juegos y deportes de los indigenas africanos no tienen lugar en el curriculo. Las
décadas en el mundo occidental marcaron un cambio degenerativo en la EF- un corte en el
presupuesto, remocién de la EF del curriculo de algunas escuelas, un decaimiento en las
instalaciones de EF y deporte, etc. (Hardman, 2003). En algunos paises africanos, las décadas de
la intrusion militar en la administracion gubernamental enfatizaron los cortes de presupuestos,
altos niveles de desempleo de maestros de EF. “Los maestros dejan solos a sus nifios”, esto se
convirti6 en wuna practica notable en algunos paises y fue la caracteristica de la
desescolarizacion, deseducacion, las actividades no deportivas, la desmoralizacion de la EF y
la devaluacion de los estandares del momento en la EF y el Deporte. La observacién de Mazrui
(1986, p. 201) describe perfectamente lo que ocurria durante esas décadas:

En vez de que las grandes experiencias conlleven a una gran eficiencia, la

experiencia en Africa paraddjicamente parece dar como resultado una decadencia

en sus competencias
Paraddjicamente, los avances en la EF y el Deporte durante estas décadas pueden describirse
como una “retrogresion progresiva” — das un paso adelante y dos pasos atrés. “Cuando la EF y el
deporte en el mundo occidental i8I, la EF y el Deporte africano estornudaba”. Por ejemplo,
cuando en el mundo occidental se llamo a la EF para que justificara su existencia, en los paises
africanos la EF reacciond de la misma forma. En un esfuerzo para justificar la existencia de la EF
a lo largo y ancho del mundo, muchos paises fueron persuadidos de crear nuevos nombres para

la EF. Nombres como Kinesiologia, [EiOKillGHea. Movimiento Humano, etc., los cuales
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reemplazaron la EF en algunos paises. Pero ¢Ha cambiado algo ademas de los nombres de la

disciplina?

¢ Qué significa todo esto para nosotros como profesionales?

La sefial esta clara. En pocas palabras, los curriculos de la EF y el Deporte aun llevan consigo los
lineamientos de las practicas pasadas. La mayoria de los paises africanos aun implementan los
mismos curriculos para la EF y el Deporte similares a aquellos del mundo occidental. Realmente
no hay nada nuevo.

Es sorprendente que con la obtenciéon de la independencia, uno hubiese esperado un cambio
radical en los curriculos de EF y Deporte. El entonces Presidente de Sudafrica, Thabo Mbeki,
Ilamé al renacimiento africano — un renacimiento de las glorias africanas perdidas, haciendo esto
en formas verdadera y Unicamente africanas. Nuestras culturas y tradiciones deben ser traidas a
la luz. Nuestros curriculos de EF y Deporte deberian ayudar a que estas ricas culturas,
tradiciones y préacticas, se hagan populares. Los juegos africanos tradicionales e indigenas aun no
se observan en los Juegos Africanos. Ya esta por terminar la 1 década del Siglo XXI ¢Cuando

va a despertar Africa a este sonoro llamado?

El camino a seguir
Como profesionales, la pregunta relevante que nos debemos hacer es “;Hacia donde Africa?” Ha
Ilegado el momento de que surja una EF y Deporte verdadera, Gnica, basada en:

e Las necesidades de los africanos

e Las herencias del continente africano

e Los materiales y las infraestructuras que sean africanas

e Cultura, tradiciones y practicas de las sociedades africanas

e Costumbres y précticas africanas
Si se desea que los programas de EF y Deporte tengan éxito en Africa, deben ser desarrollados,
disefiados y formados para el continente africano. Debido a la diversidad cultural de continente,
“no es practico” importar modelos o programas del extranjero. Los modelos importados fueron
disefiados para servir a situaciones especificas de los poderes coloniales pasados. Las

condiciones actuales en Africa son muy diferentes a las de la era colonial. “Por ello es poco
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probable que cualquier situacion africana encuentre su equivalente en alguna cultura oriental y
occidental” (Bressan, 1994).

El camino préctico para el éxito de los programas de EF y Deporte, es que estos sean propuestos
por el esfuerzo deliberado de conocedores de curriculos, educadores, administradores, etc., que
estén comprometidos con el cambio y que manejen los principios técnicos y cientificos en un
contexto de realidades politicas, estéticas y étnicas (Bressan, 1994). Se debe contar con la
participacion de individuos con habilidades innovadoras e ideas y con liderazgo carismatico a
nivel nacional, regional y continental, para mostrar interés en esto. Los conocedores del
curriculo, educacionistas y administradores deben asegurar la promocion de los juegos y
deportes indigenas africanos a través de Los Juegos Africanos. Algunos de estos juegos cruzan
varias culturas. El ala educativa de la Nueva Sociedad para el Desarrollo Africano (NEPAD)
también tiene un rol importante que jugar aqui, para asegurar que los juegos y deportes se hagan
parte del curriculo de EF. Se requiere que el Consejo Supremo para Deportes en Africa (SCSA)
implemente las caracteristicas de los juegos y deportes como componentes de los Juegos

Africanos. Esta lejos de ser una meta facil, pero puede hacerse.

Conclusion
He intentado hacer una descripcion de la EF y el Deporte en Africa desde la era pre-colonial a las
eras colonial y post-colonial en esta pequefia presentacion. Esta presentacion dejo claro que hasta
ahora no hay nada Unicamente africano en la EF y el Deporte como se practican actualmente.
Esto es un tanto preocupante. Para concluir, quisiera dejar esta audiencia con dos preguntas
vitales:

(i) ¢Podemos hacer que la EF y el Deporte en la Africa del Siglo XXI sea mas relevante para

la poblacidn indigena africana?
(ii) ¢Podemos desarrollar la competencia fuera de los juegos y deportes africanos tal como la

presentaran en los Juegos Africanos?

Agradezco su atencion
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Comparando dos métodos didacticos para la sensibilizacion medioambiental.

Lena Ntelia
Universitat Autonoma de Barcelona, Espafia
<lenantelia@yahoo.com>

Resumen

La presente investigacion es la continuacion de la investigacion “Sensibilizacion hacia
el medio ambiente mediante la danza” (Ntelia, 2008). El proyecto tiene la finalidad de
comparar los resultados y las conclusiones del trabajo anterior con los resultados y las
conclusiones del presente trabajo para conocer cual método lleva a una mayor retencion
de la informacién. La investigacion anterior trata sobre la didactica de ciencias
ambientales mediante artes escénicas en la ensefianza infantil y evalla un método de
ensefanza-aprendizaje sobre el reciclaje basado en una presentacion de danza-teatro. El
presente proyecto trata sobre la misma temaética pero ésta vez utilizando como método
didactico el método convencional de la narracion de un cuento. La metodologia
escogida por este proyecto estd basada en la triangulacion de los datos. El tipo de la
triangulacion es triangulaciéon dentro de métodos (between-method). Los datos de la
conversacion y de los dibujos se analizan separadamente, y luego se comparan. Los
dibujos y los datos de la conversacion se validaron en relacion con la edad de los nifios
y la teoria de Piaget sobre las etapas del desarrollo cognitivo. Comparando los
resultados de la investigacion se concluyé que ambos meétodos son eficaces en la
transmision de la informacidn, despertar el interés de los nifios y entretener. Pero es
notable que la danza gane el interés de los nifios con mas facilidad. La otra diferencia es
que mediante una actividad de danza se puede transmitir informacion de diferentes
sectores desarrollando el gusto por el arte e influyendo el desarrollo de la creatividad y
expresividad.

Palabras claves: Educacion ambiental, ensefianza primaria, narracion, danza,
sensibilizacion.

Comparing Two Didactic Methods for Environmental Sensitizing.
Abstract
This research continues Ntelia (2008) ‘Sensitizing towards environment through dance’
research. The purpose of this project is to compare the results and conclusions from the
previous research with the present one in order to know which method leads to a better
retention of information. Early research is about environmental sciences through scenic
arts in child’s teaching and it evaluates a teaching-learning method about recycling
based on a theatre-dance presentation. The actual project deals with the same theme, but
this time using narrative of a tale, a conventional method, as a didactic method. The
methodology works with the triangulation of data. The triangulation style is between-
method; conversation and draws data are analyzed separately, and then they are
compared. Draws and conversation data were validated in comparison with children’s
age and Piaget’s cognitive development phases theory. Comparing research results, it’s
been concluded that both methods are efficient on transmitting information, awaking the
children’s interest and entertaining. But it is remarkable that dance wins children’s
attention easier. The other difference is that through dance activities it can be
transmitted different kinds of information developing the likes for arts and influencing
on the development of creativity and expressions.
Keywords: Environmental education, Primary teaching, narrative, dance, sensitizing.



Introduccion

El presente articulo esta basado en el trabajo de la investigacion “Sensibilizacion hacia
el medio ambiente mediante la danza’ publicado por el Ministerio de Medio Ambiente y
Medio Rural y Marino de Espafia (Ntelia, 2008). La investigacion demostrd que es
posible realizar educacién ambiental (sensibilizar y ensefiar) sobre el tema del reciclaje
utilizando la danza-teatro y el lenguaje corporal y que es posible evaluar las
aportaciones de una actividad de este tipo a la educacion ambiental.

Basandose en estos datos, pero ésta vez utilizando como método didactico el método
convencional de la narracion de un cuento, la cuestion inicial que se puede formular en
el presente trabajo es:

¢Qué método lleva a una mayor retencion de la informacion, el método convencional
de ensefianza-aprendizaje basado en la narracion de un cuento o el método de
ensefianza-aprendizaje basado en una presentacion de danza-teatro?

¢Cuél de los dos métodos didacticos permitird que los nifios adquirieran mas

informacion medioambiental?

Objetivos de la investigacion

A partir de las preguntas anteriores se plantea una serie de objetivos asociados a la
pregunta de investigacion.

1. Comparar el método de ensefianza-aprendizaje basado en la narracién con el método
de ensefianza-aprendizaje basado en una presentacion de danza-teatro.

2. Evaluar el aprendizaje y el enriquecimiento del conocimiento de los estudiantes.
Establecer una comparacién entre el aprendizaje adquirido mediante la narracién con el
aprendizaje adquirido mediante la presentacion del espectaculo de danza-teatro.

3. Realizar una comparacién inicial entre los métodos que permita establecer bases para

mejorar la calidad de la ensefianza.

I. Marco de referencia

Justificacion

La investigadora, a partir de un trabajo anterior (Ntelia, 2008), analiza y evalla las
aportaciones de una actividad didactica a la educacion de los nifios y especificamente a

la sensibilizacion y al enriquecimiento de su conocimiento sobre temas ambientales.
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Esta vez la actividad que se analiza no es un espectaculo de danza- teatro si no el
método convencional de la narracion de un cuento, en donde la maestra narra a los nifios
un cuento sobre el reciclaje.

La investigacion tiene por finalidad comparar los resultados y las conclusiones del
método danza-teatro con los resultados y las conclusiones del método de la narracion.

El estudio anterior demostré que la danza es un método afectivo y efectivo de
aprendizaje sobre temas ambientales (en concreto sobre el reciclaje), que logra
sensibilizar al nifio sobre el medio ambiente y sobre la danza, y transmite informacién
mientras entretiene a los estudiantes y los hace trabajar en la expresion verbal y
corporal.

Aparte de esto, la investigadora considera la danza y la expresion corporal como
principios fundamentales del equilibrio emocional y de la proteccion de la salud y
bienestar del individuo. Sin embargo, nuestra sociedad no nos deja desarrollar la parte
emocional y a veces necesita muchas pruebas y demasiado tiempo para poder aceptar
cambios o extensiones en los sistemas educativos (Goleman, 1996).

Por eso, la investigadora decidié seguir demostrando los beneficios de la incorporacion
de la danza como método educativo en la educacién formal, o no formal, pero esta vez
trabajando desde el otro lado. Analizando un método convencional que transmite

conocimiento e informacion narrando un cuento en la clase.

Objetivos de narracion del cuento

1. Sensibilizacion sobre el reciclaje

2. Investigar si mediante la narracion de un cuento es posible hacer comprender a los
nifios que pueden realizar actividades que tiene como objetivo la proteccion del medio
ambiente.

3. Disfrutar la narracién de un cuento

El concepto de la educacion en el marco de la didactica de las ciencias

En el aprendizaje de las ciencias, se considera que la interaccion con otros es esencial,
pero también el ajuste personal que cada individuo realiza entre sus modelos iniciales de
partida y las nuevas aportaciones introducidas. Es necesario por tanto un proceso de
sintesis que permita reconocer los nuevos modelos que se han elaborado y que posibilite
comunicar los demas coherentemente esquematizados y estructurados. Es por ello que
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en la organizacion de actividades de ensefianza y aprendizaje no se puede obviar a
aquellas que ayudan a estructurar y formalizar los aprendizajes realizados y que
facilitaran la interpretacion de fendmenos similares en contextos diferentes.

Para conseguir que un aprendizaje sea significativo, hay que ofrecer oportunidades a los
alumnos para que apliquen los nuevos modelos que han ido construyendo, a situaciones
0 contextos diferentes, para que puedan enriquecerse y afianzarlos. De aqui la
importancia de propiciar en la organizacion de una secuencia didactica, actividades de
aplicacion que planteen nuevas preguntas sobre la tematica estudiada que utilicen
diferentes lenguajes para explicitar las representaciones construidas, que posibiliten
encontrar nuevas aplicaciones al modelo construido para reforzar y simultaneamente
ampliar su significado (Calafell, 2003).

Aparte de los factores internos del aprendizaje (como la madurez del alumno, la
formacion, los modelos con que cuenta, etc.), existen los externos (el grupo en que esta
el alumno, el tiempo, el programa, etc.). Algunas de las condiciones que pueden
favorecer el aprendizaje son las siguientes:

- La exploracion de los puntos de la partida de los participantes, de sus ideas, sus
valores, sus actitudes y la comunicacion de los objetivos y motivos de las
actividades para realizar.

- La realizacién de la situacion estudiada con otras y la aplicacion de nuevos
puntos de vista.

- Tomar conciencia de los posibles cambios de puntos de vista y estructurar
nuevos conocimientos

- La introduccién de nuevas informaciones y nuevas variables, promueve
experiencias y observaciones distintas o diferentes maneras de ver la misma
experiencia (Calafell, 2003; Maragoudakis y Melas 1991; Zahreddine, 2007).

Sin embargo, para aprender a ensefiar ciencias no es suficiente promover que el profesor
se apropie de las nuevas propuestas teoricas de ensefiar ciencias en base a criterios de
racionalidad, sino que también tiene que tenerse en cuenta el campo emocional de
manera que se interrelacionen factores racionales y emocionales. Que los estudiantes
cambien sus concepciones depende tanto de que las nuevas ideas sean mas racionales
que las anteriores y expliquen mejor y mas fenomenos, como de que el profesor o los
compafieros que plantean los nuevos puntos de vista generen ellos emociones positivas
hacia las nuevas ideas y en los que aprenden. Si quien proclama un argumento es una
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persona con la que se tienen buenas relaciones afectivas, es muy probable que convenza

mas que otra con la que no haya una buena conexion emocional (Hugo, 2008).

El discurso narrativo para la educacion

Bruner (1996) hace una consideracion del valor del discurso narrativo en educacién
desde el punto de vista de un psicdlogo cultural y opina que las narraciones son vitales
para que los humanos “tomen conciencia” de ellos mismos y de sus culturas. Argumenta
que existen ambas aproximaciones narrativas y ldgico-deductivas para la educacion, y
que nuestro sistema favorece el dltimo. Enfatiza que el discurso narrativo es primordial
para nuestras vidas como individuos, para nuestras culturas como un todo y para
nuestros sistemas de educacion.

Schank y Abelson (1994) reflexionan que las narraciones pueden ser el modo en que la
mente sitda y recupera la informacion porque forman la base de casi todo el
conocimiento, la memoria y la comprension.

También, consideran que logramos la comprension al asociar nuestras historias —
nuestras experiencias directas e indirectas —con las historias de otras personas. A través
de los actos de contar nuestras propias historias y escuchar las historias de otras
personas, adquirimos el entendimiento. Esto es compatible con el trabajo educativo de
Schank, ‘escenarios basados en objetivos’, que aboga fuertemente por el uso del
aprendizaje situado o contextualizado, en particular, utilizando casos especificos —
incluso historias- para ilustrar los conceptos. Tomar juntos ambos trabajos sugiere que
el entendimiento, las historias y la experiencia real estan todos ellos estrechamente
interrelacionados.

Existen estudios empiricos que muestran claramente el papel vital que la narracion
juega durante la comprension, el recuerdo y la organizacion de sucesos, incluso hasta
las afirmaciones mas controvertidas de que todo el conocimiento y la memoria estan
encuadrados por historias, pero no se discute la cuestion de si el discurso narrativo es

importante para los seres humanos (Mikeleiz, 2000).

La consideracion de la educacion ambiental en este trabajo
El presente trabajo considera la Educacion Ambiental como un proceso de reconocer
valores y clarificar conceptos, a fin de desarrollar las capacidades y actitudes necesarias

para comprender y apreciar la conexién entre los hombres, su cultura y su entorno
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biofisico y su finalidad es despertar la conciencia ecoldgica y la responsabilidad de
tomar decisiones que tengan que ver con los problemas medioambientales actuales y
futuros.

La educacion ambiental conlleva una modificacién de actitudes y comportamientos
hacia el entorno construido sobre una comprension de la complejidad de los problemas
ambientales. En realidad consideramos la educacion ambiental como una educacion en
valores comprendidos.

Por lo tanto los educadores ambientales deben construir conocimientos para los
problemas ambientales, cambiar las ideas y habitos de los alumnos, transformar
actitudes en el caso de los contenidos ambientales y cambiar la cosmovision de los
participantes (Corraliza & Berenguer, 1998; Martin, Corraliza y Berenguer, 2001).

La Implementacion de la danza en la educacién convencional

Se reconoce que la ensefianza de las artes en nifios y jovenes permite desarrollar su
personalidad, su cultura y su capacidad de concentracién y memoria.

En los sistemas educativos convencionales no solo se prioriza la educacion intelectual
frente a la educacion fisica, sino también se le divorcia de ella. El cuerpo esté disociado
del intelecto. Son modelos de educacion convencionales que siguen en vigencia hoy en
dia (Goleman, 1996).

Desde los inicios del nifio a la educacion formal, la danza es una actividad fisica
mediante la cual el nifio utiliza su cuerpo como medio de expresion y comunicacion. Se
integra cuerpo e intelecto, colaborando con una formacion integral tan anhelada por la
teoria. La memoria corporal practicada en danza estimula la memoria intelectual. Se
generan también espacios de intercambios, trabajos en grupo, existe un constante
incentivo del rol activo del estudiante. Mediante la danza se pueden integrar otras
disciplinas como la musica, la historia, la literatura, la fisica, etc.

Se busca desarrollar el espiritu critico desde una temprana edad. Se busca formar un
futuro publico para la danza. Los objetivos principales no son formar bailarines
profesionales sino sensibilizar los nifios y jovenes a la danza.

Segun los resultados de investigacion en la que esta basada este trabajo y segun la
revision bibliografica la danza no solo sensibiliza sobre la danza sino, facilita el
aprendizaje y enriquece el conocimiento de los estudiantes, desarrolla en los estudiantes
el gusto por las creaciones estético-artisticas, entretiene, informa, motiva y muestra una
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vision creativa y activa que integra nuevas formas de sentir, pensar y actuar (Goleman,
1996; Ntelia, 2008).

Metodologia de la investigacion

La metodologia escogida estd basada en la triangulacion de los datos. La triangulacion
es el uso de multiples métodos en el estudio de un mismo objeto. Es la combinacion de
dos 0 maés teorias, fuentes de datos, métodos de investigacion, en el estudio de un
fendmeno singular. Existen dos tipos, triangulacion dentro de métodos (within-method)
y entre métodos (between-method o across-method).

La triangulacion dentro de métodos es la metodologia elegida para esta investigacion.
Es la combinacion de dos o més recolecciones de datos, con similares aproximaciones
en el mismo estudio para medir una misma variable. En el presente trabajo se utiliza la
combinacion de aproximaciones cualitativas como la conversacion dirigida, la
observacion y el andlisis de los dibujos para evaluar el mismo fenémeno: el aprendizaje
y la sensibilizacion de los nifios sobre el reciclaje. (Denzin, 1988; Kimchi, 1991)

Los datos de la conversacion y de los dibujos, adquiridos del método didactico de la
narracion se analizan separadamente, y luego se comparan. Lo mismo se hace con el
método didactico de la danza. (Tablal)

Al final los resultados y las conclusiones de los dos métodos se comparan.

Tabla 1 Metodologia de la investigacion.



§TABLA i DE LA NV%% §

m

I1. Descripcion y metodologia de la investigacion
Descripcion breve del desarrollo de la investigacion anterior “Sensibilizaciéon hacia el

medio ambiente mediante la danza” y de la presente.



La investigacion se inicia con una de las actividades del grupo de danza y teatro infantil
de la escucla de danza “Proyecto Experimental” ' de Barcelona; un espectaculo
interactivo sobre el reciclaje. En la segunda parte del proyecto (presente trabajo) se
presenta la narracién de un cuento. La actividad se desarrolla en una escuela de
educacion infantil y primaria de Barcelona y esta dirigida a nifios de edades entre 4y 6
afnos.

En ambos casos el tema educativo es el reciclaje. El primer caso se desarrolla de la
siguiente manera:

Las maestras traen los nifios a la sala para ver un espectaculo de danza.

Cuando los estudiantes entran en el aula, una de las bailarinas les saluda y les dice que
van a ver un espectaculo que no tiene titulo. Para provocar el interés de los nifios les
pide su ayuda y sus sugerencias, las que pueden expresar al final del espectaculo.
Después de la actuacion hay una conversacion entre las bailarinas y los nifios. La
conversacion es abierta al principio y maés dirigida al final. Las bailarinas no formulan
preguntas cerradas que limitan la respuesta sino que dejan que los nifios dominen el
dialogo para poder evaluar el conocimiento que han adquirido, concebir sus intereses y
observar aquellas cosas que mas les ilusionaron. Durante la conversacion se realiza
también el registro de otros elementos (gestos, expresiones, sentimientos).

El dia siguiente después de la actuacién las maestras pidieron a los nifios dibujar algo
basado en la presentacion que vieron. A los 20 alumnos de la escuela primaria se les
paso papeles blancos y marcadores de todos los colores. Todos los alumnos dibujaron
algo relacionado de la obra observada.

En el segundo caso (presente investigacion) no hay un espectaculo de danza sino la
narracion de un cuento que habla sobre el reciclaje. Antes de la narracion la maestra
prepara a los nifios sobre el tema del cuento que va a narrar. La conversacion después de
la narracion es dirigida y no abierta o semi-dirigida como en el primer caso. Los dibujos
se realizaron el mismo dia y no el siguiente.

Merece la pena comentar que el reciclaje se ensefia en la educacion infantil y primaria
pero, en ambos casos, segun la informacién que nos dio la maestra, los nifios no estaban
informados aln sobre el reciclaje en la clase. Por supuesto esto no garantiza que los

estudiantes no sabian nada sobre el tema.

1 T . oge
Los nombres con que aparecen la escuela de danza y la escuela publica han sido modificados para proteger su
identidad.



Disefio de la actividad de narracion del cuento
Tema: ¢Y ahora que estoy vacio que hardn conmigo?

(El cuento es una historia que no esta publicada)

Finalidad: La sensibilizacion sobre el reciclaje

Objetivos Generales

1. Sensibilizacion sobre el medio ambiente

Objetivos Primarios

1. La compresion del reciclaje

2. Centrar su atencién en el cuento

3. El desarrollo del pensamiento y de la comunicacion
5. El intercambio de opiniones

6. Representacion del conocimiento al sobre el papel

Objetivos Secundarios

1. Desarrollo de comunicacion verbal de los nifios
2. Animacion/Disfrutar la narracion del cuento

3. Mejora de la sociabilidad

4. Mejora del dibujo

Meétodos-Técnicas:

1. Narracion de un cuento

2. Observacion

Observacion y registro de elementos concretos y no verbales. La observacion como
medio de recogida de datos se caracteriza de su subjetividad. Las grabaciones se
utilizaron para la obtencion de datos pero se mantiene su confidencialidad.

3. Conversacion

Justo después de la narracion hay una conversacion entre la maestra y los nifios.
Durante la conversacion se realiza tambien el registro de otros elementos (gestos,
expresiones, sentimientos). La conversacion es dirigida. Analisis de la conversacion.
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Los medios utilizados en la actividad:
- El libro que explica la historia (el cuento)

- Las imagines que acomparian el texto

Desarrollo de la actividad

Etapa 1 — Introduccién

Obijetivo: Creacion y probacion del interés

Duracion: 3min

Cuando los estudiantes entran en el aula, la maestra, para provocar el interés de los
nifios, despues de haber visto que un estudiante tras beber su zumo tiré la botella al
contenedor, les dice que tiene un cuento sobre esta botellay que se lo va a contar.
Etapa 2 — Narracion del cuento

Objetivo: Animacidn y sensibilizacion sobre el reciclaje

Duracion: 6 minutos

La maestra esta narrando el cuento.

Etapa 3 — Andlisis del contexto/ Contestaciones de los nifios a las preguntas de la
maestra.

Objetivo: Mejorar la compresién de la informacién

Duracion: 8min

La maestra muestra a los nifios las imagenes relacionadas con el cuento vy les pide que
narren partes del cuento mediante las preguntas que les hace.

Etapa 4 - Conversacion

Obijetivos:

1. La integracion de la informacién a la vida diaria del nifio. Transformar la
informacidn en conocimiento. Aprender a utilizar esta informacion (la que da el cuento)
en la vida diaria. Capacidad de aplicar el conocimiento para resolver problemas en la
vida diaria.

2. Desarrollo de la comunicacion verbal y del dialogo de los nifios
Duracion: 10min
Después de la narracion y del analisis del contexto hay una conversacion entre la
maestra y los nifios. La conversacion es dirigida. La maestra formula preguntas cerradas
intentando a dominar ella el dialogo para poder evaluar el conocimiento que han
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adquirido sobre el reciclaje y para poder relacionar informacion con conocimiento.
Durante la conversacion se realiza también el registro de otros elementos (gestos,

expresiones, sentimientos).

Etapa 5 — Transferencia del conocimiento al papel
Objetivos:

1. Consolidacion del conocimiento mediante su transferencia al papel

2. Experimentacion de la alegria mediante la pintura

3. Desarrollo de las habilidades del disefio
Duracion: 15 minutos
El mismo dia, después de la narracion, la maestra pidi6 a los nifios dibujar algo basado
en el texto que habian escuchado. A los 20 alumnos de la escuela primaria se les pasé
papeles blancos y marcadores de todos los colores. Todos los alumnos dibujaron algo

relacionado con el cuento que les conto la maestra.

Disefio de la Investigacion

Tema de la investigacion: ;Podemos aprender bailando? ;Se aprende mas asi?
Preguntas de la investigacion:

¢Qué método lleva a una mayor retencion de la informacion, el método convencional
de ensefianza-aprendizaje basado en la narracion de un cuento o el método de
ensefianza-aprendizaje basado en una presentacion de danza-teatro?

¢Cuél de los dos métodos didacticos permitira que los nifios adquirieran mas

informacion medioambiental?

Validacion de los resultados: Triangulacion
Meétodos de la investigacion
1. Analisis de dibujos
2. Andlisis de conversacion
Técnicas de la investigacion
1. -Divisidn y establecimiento de categorias
-Conexion de los datos de la investigacion con las referencias bibliograficas
2. —Trascripcion
Instrumentos
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1. -Tablas de recogida de datos
- Tabla de dibujos
2. —Grabacion
Medios de recogida de datos
1. Dibujos
El mismo dia despueés de la narracién y la conversacion a los 20 alumnos de la escuela
primaria se les paso papeles blancos y marcadores de todos los colores. Todos los
alumnos dibujaron algo relacionado con la presentacion que vieron.
2. Conversacion
3. Observacion de la comunicacion no verbal
Instrumentos
1. La camera de video
2. Los papeles blancos y los marcadores (para los dibujos)
3. El micréfono
4. El cuento

Revision de la cuestion = Referencias bibliograficas/Investigaciones anteriores

Varias investigaciones se han realizado sobre la educacion medioambiental en la
educacién infantil y primaria. Algunas se refieren a la polucion acuatica, algunas a la
contaminacion del aire, otras al reciclaje, etc. Ademas, en la educacion formal se
utilizan programas que promocionan la narracion de un cuento como método didactico.
Sin embargo, segun las referencias bibliogréaficas y las ultimas publicaciones, no existen
muchos datos sobre la comparacion de la expresion corporal como recurso para la

sensibilizacién hacia el medio ambiente.

Criterios para la busqueda de la bibliografia
« Las referencias se limitan en la cuestion de la investigacion o en cuestiones
relacionadas
» Se eligen textos que contienen no solo datos de investigaciones sino una
problematica referente

« Se eligen textos con aproximaciones diferentes y textos corrientes

Basqueda en:

13



« Reuvistas

« Textos de congresos

« Referencias y exhibiciones
« Monografias

= Publicaciones

Modelo del analisis
Los conceptos que debe analizar son: El reciclaje
- ¢Qué es un residuo? ¢ De donde salen los residuos?
- ¢Todos los residuos son iguales?
- ¢Una vez que hemos lanzado la basura en el contenedor, a donde va? ;La basura

desaparece? ¢Qué hacemos con los residuos?

I11. Implementacion e interpretacion de los resultados

A continuacion se presentan los resultados del analisis en general. Una explicacion mas
detallada se desarrolla en el documento original.

Resultados del analisis del contexto y de la conversacion

Mientras la profesora analiza el contexto del cuento mostrando iméagenes y haciendo
preguntas para poder revisar el cuento con ellos se mejora la compresion de la
informacién. Un 60% (12 nifios) contesta y el otro 30% (6 nifios) no sabe contestar
pero describen la imagen sin tener mas informacién sobre ella. De este 30% que no
puede contestar escuchan las contestaciones de sus comparfieros y las explicaciones de la
maestra y mirando a las iméagenes también, al final logra a coger la informacién tratada.
El otro 10% esta distraido.

En general, los estudiantes participan en la conversacion. EI 80% esta atento durante la
conversacion, el otro 20% se distrae (hablan con sus compafieros, juegan con sus
marcadores, etc.) pero segun la observacion de la investigadora parece que los nifios
contestan no porgue tienen ganas de conversar si no porque quieren escuchar la
felicitacion de la maestra 0 para mostrar a sus comparieros que son capaces de contestar.
Su entusiasmo sobre la conversacion no es tan evidente.

Durante la conversacion la maestra hace preguntas cerradas y asi el tema no cambia y
los nifios siguen recibiendo informacion sobre el reciclaje. El proceso de la discusion en
donde los dos (nifios y maestra) preguntan y contestan, genera un ambiente adecuado
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para trabajar de manera cooperativa. A menudo la maestra expone ideas, emociones e
intereses que los participantes van reflexionando.

Pero a veces aunque la maestra intenta dirigir la conversacion los nifios en vez de
contestar a las preguntas de la maestra cuentan sus historias (e.j. Cuando la maestra
pregunta si encuentran en la playa un trozo de vidrio qué van a hacer con él, un nifio
empieza a contar qué le paso un dia que estaba en la playa con sus padres). Esto suele
ser caracteristico de su edad.

Segun las contestaciones de los nifios se nota que el 80% (16 nifios) lograron mantener
una parte de la informacion del cuento. De estos 16 nifios los 5 consiguieron a
mantener toda la informacién. Un 35% (7 nifios) demostré que comprendio el concepto
del reciclaje. (Ej. Un nifio pregunt6 a la maestra si su libro es de los que se hacen con
basura. Otros en la pregunta de la maestra donde va la basura contestaron que va a una
maquina y de alla salen cosas o que van a encontrar su familia y por eso hay que poner
cada uno a sitio correcto).

La maestra intenta integrar la informacion en la vida diaria del nifio haciendo
comentarios adecuados. Segun las contestaciones 1 nifio demuestra capacidad de
integrar la informacion y aplicarla a la vida diaria [ej. El cuento trataba sobre una
botella de vidrio que la ha tirado al contenedor del papel y se sentia mal y triste por no
poder estar con su familia. La maestra pregunt6 a los nifios qué harian si encuentran en
la playa un trozo de vidrio para poder relacionar la informacion del cuento en la vida
diaria. Los nifios contestaron que tirarian el vidrio en el contenedor (cualquiera, sin
identificar). La maestra sigue preguntando si el protagonista del cuento estaria contento
si la tiraramos a cualquier contenedor y los estudiantes contestan que si. Solamente el
15% (3 nifios) muestra capacidad de transformar la informacion en conocimiento
diciendo que la tirarian al contenedor verde del vidrio. De estos 3 nifios que contestaron
correctamente los 2 dijeron que su mama también tira el vidrio al contenedor verde.
Esto muestra que los nifios contestaron porqué ya tenian el conocimiento y la

experiencia de su casa].

Resultados de los dibujos

Todos los dibujos de los nifios daban una sensacion de alegria y euforia.

El 50% (10 nifios) dibujo una de la imagenes del cuento. Esto confirma que los nifios
eran capaces de reflejar en el papel un estimulo visual y que los nifios se dieron cuenta
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del tema central de la actuacion pero aqui no se ve la compresion del significado del
reciclaje. El otro 50% dibujo imagenes fuera del contexto pero con una mirada mas
profunda se ve que el 35% de estos dibujos eran relacionados con las historias
personales que contaban los nifios cuando se distraian del contenido adecuado de la
pregunta.

Un nifio dibujo el simbolo del reciclaje (una flecha verde) aunque no habia en ninguna
de las iméagenes del cuento. Esto muestra que el nifio no quedd solamente en la
informacién que le dio el cuento si no que pudo relacionarla con otra informacion.
Cuando un nifio relaciona su propio conocimiento con la nueva informacion lo mas
posible es que esta nueva informacion se convertird en conocimiento y el nifio no se la
olvidara facilmente. Este modo de pensar es la estrategia mas desarrollada que puede
tener un nifio de esta edad (Xrusafidis, 1998).

El 80% de los dibujos tenia letras sueltas o sus nombres escritos. EI 20% intento a
escribir el titulo del cuento. (La maestra dejé el cuento en un sitio al alcance de los
nifios). No habia dibujo con palabra relacionada con el reciclaje. Aqui hay que tomar en
cuenta que los nifios eran estudiantes de infantil y casi no sabian escribir. El esfuerzo
que hicieron para escribir la palabra (con la ayuda de la maestra como ella declaro) es
muy importante porque en el limitado vocabulario que ellos tenian han afiadido una o
dos palabras mas aunque estas palabras no estaban relacionadas con el reciclaje (Tafa,
2001).

Comentarios de la observacion de la comunicacion no verbal

Observando las expresiones corporales y las expresiones faciales de los nifios durante la
narracion del cuento, se nota un profundo interés al principio de la narracién hasta la
mitad del texto. Los estudiantes miran a la profesora con ojos expresivos mostrando
ganas de escuchar, no hacen ruido y estan tranquilos. Después de 3 min. de la narracién
un 60% de los nifios empiezan a mostrar aburrimiento pero siguen escuchando (apoyan
su cabeza en la mesa, juegan con sus marcadores y pocos hablan con sus comparieros).
El 30% sigue escuchando con interés y el otro 10% esta distraido.

Cuando la profesora hace énfasis en una accion cambiando su voz, los nifios empiezan a
mostrar interés de nuevo pero en seguida lo pierden.

Un nifio hace preguntas mientras la maestra cuenta, otros levantan la mano para pedir
permiso y preguntar algo pero como que no les responde uno de ellos empieza a hablar
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y molestar a su compafriero al lado, los otros se dedican a jugar con diversos objetos que
tienen encima de sus mesas.

Mientras, la profesora narra hace gestos para provocar la atencion de los nifios pero no
consigue que presten total atencion. Antes de que el cuento acabe la mayoria de los
nifios estan hablando entre ellos, se levantan de sus sillas y estan inquietos.

Hay que comentar que el aula donde se realizo la narracién estaba lejos del patio y no
habia ruido para distraer su atencion.

Discusion

Primero se ve que los nifios se han entretenido sobre todo al principio del cuento y al
final (sonrien con el feliz final) y que la maestra logra a acabar la actividad (narracion,
conversacion, dibujos) pero encuentra dificultades. En la primera etapa de la narracion
los nifios muestran aburrimiento y el cuento y los medios que la maestra utiliza mientras
narra la historia (e.j. hace énfasis a una accion cambiando su voz, muestra imagenes) no
son capaces de poner a los nifios atentos.

También su participacion en el proceso del aprendizaje es eficaz. Los estudiantes
colaboran en la conversacion, y al final expresan artisticamente los resultados de todo
lo que han visto (en los dibujos). Se nota que han recibido informacion (en los dibujos
solo el 50% muestra la nueva informacién pero en la conversacién el porcentaje es
mayor) Yy eso es muy importante porque en la edad entre 4 y 6 el nifio empieza a
construir conocimiento.

Después, los alumnos trabajaron en la expresion verbal (conversacion) y en la expresion
no verbal (dibujos). Ambos tipos de expresion son muy importantes en esta edad. Se
utilizan en el proceso de conversar. Eso manifiesta que la conversacién sobre el cuento
les ayudo a aprender a conversar y a superar la fase del egocentrismo que les caracteriza
en esta edad.

Segun Piaget (citado por Atherton, 2005), la comunicacion verbal de los nifios se divide
en la comunicacion de egocéntrica y la comunicacién sociable. Los nifios en edades
entre los 3 y 6 afios estan en la fase donde su pensamiento se enfoca sobre si mismos
(egocentrismo) y también empieza funcionar su fantasia y pensamiento simbélico. Por
el contrario, en edades entre los 7 y 11 afios, los nifios dejan de concentrarse en si

mismos Y tienen un pensamiento mas orientado y logico.
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Segun las preguntas de los nifios en la conversacion se nota que los nifios tienen la
capacidad de participar, comunicar y pasar de la fase de egocentrismo a la fase de la

comunicacion sociable.

Comparacion de los resultados de los dos métodos didacticos
(Narracién/Presentacion de un espectaculo de danza)

Ambos métodos transmiten informacién. La narracion la transmite inmediatamente.

En la conversacion después de la narracion los nifios contestan a las preguntas de la
maestra y a las que no saben contestar (porque no pudieron entender el contexto o
porque estaban distraidos en aquel momento) con la ayuda y las explicaciones de la
maestra durante la conversacion logran recibir el conocimiento que el cuento facilitaba.
En el caso de la danza en la conversacion después del espectaculo cuando las bailarinas
piden a los nifios que pongan un titulo al espectaculo se ve que los nifios han entendido
el mensaje del espectaculo y el contexto también (hay titulos bastante complejos e
inteligentes) pero el interés de los nifios no esta e enfocado al reciclaje sino a la danza y
la profesion del bailarin. Sin embargo, el dia siguiente sus dibujos muestran que no solo
han recibido informacidn, sino que ademéas han comprendido el proceso y el concepto
del reciclaje y han podido mostrarlo con sus dibujos. (70% de los dibujos tenian un
contexto medioambiental).

Ambos métodos entretienen pero en el caso de la narracién es mas dificil lograrlo.

En la conversacion después de la narracion los nifios participan pero su entusiasmo no
es tan evidente. (Solo un 20% levanta su mano para hacer preguntas y el 10% pregunta
cosas fuera del contexto, no se expresan todos juntos, etc.)

En la conversacion después de la actuacion de las bailarinas los nifios son animados
(rien, aplauden, levantan la mano para participar, se expresan todos juntos diciendo “si”,
“no”, “bravo”, etc) y muestran muchas ganas de conversar con las bailarinas. Ademas,
los nifios no muestran aburrimiento ni siquiera al final del espectaculo y aqui es
importante mencionar que todo el espectaculo durd treinta minutos y la conversacion
veinticinco minutos mas.

Segun el marco tedrico de la investigacién, si un alumno tiene interés o necesidad para
aprender, es méas facil construir conocimiento, adquirir, elaborar e inventar el propio

saber.
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Ambos métodos trabajan sobre la expresion verbal (conversacion) y generan un
ambiente adecuado para trabajar de manera cooperativa. La maestra o las bailarinas
exponen ideas, emociones e intereses que los participantes van reflexionando.

La diferencia es que después de ver el espectaculo los nifios estan animados Yy tienen
ganas de participar en la conversacion. En el otro caso, después de la narracion los
estudiantes estan inquietos y es dificil montar una conversacion con ellos. Aqui valga
comentar que la narracion dur6 solamente 6 min. y el espectdculo 30 min. Sin embargo
es importante decir que la conversacion en el caso de la narracion es dirigida y no deja
los nifios expresarse y esto a veces limita el entusiasmo de los estudiantes pero
transmite més informacion coherente con el tema tratado.

La danza gana el interés de los nifios con més facilidad.

El aula donde se realiz6 la narracion estaba lejos del patio y no habia ruido para distraer
su atencién. Por otro lado la sala donde se realizo el espectaculo de danza no estaba
aislada, tenia ventanas grandes con vista a un espacio donde se realizaron actividades
deportistas pero la actividad de la danza gand el interés de los nifios aunque dur6é 30min.
Segun investigaciones anteriores un nifio puede estar atento durante solo 15-20 minutos
(Laloumi-Bidali, 1996).

Aqui es importante comentar que las narraciones mantienen dirigido el proceso de
aprendizaje y eso puede ser beneficioso pero al mismo tiempo ponen en lista el interés
del estudiante y reducen los grados de libertad de la tarea. Por eso los expertos parecen
centrarse mas en la ‘adecuacion’ de su respuesta (y del material que componen los
tutoriales) que en el conjunto de la misma historia.

La danza sensibiliza no solo sobre el tema tratado (el reciclaje en este caso) sino sobre

la danza también.

Segun los resultados de la investigacion anterior, los nifios después de ver el
espectaculo muestran interés sobre la vida y la formacion de un bailarin (preguntan
cuantos afos hace que bailan, por qué bailan, si es dificil bailar, si cobran para bailar, si
lo que hacen es un trabajo o un hobby, cuanto tiempo habian necesitaron para preparar
el espectaculo, que harian si no pudieran bailar etc). También hacen preguntas
personales como por ejemplo si han estudiado algo ademas de la danza.

Mediante la danza los estudiantes imitan las bailarinas, observan, escuchan y reflejan

experiencias. Las habilidades relacionadas con la imaginacion, la empatia, la simulacién
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o la repeticion son fundamentales y facilitan el aprendizaje y la obtencién de nuevo
conocimiento.

La danza trabaja en la expresion corporal y los estudiantes tienen la oportunidad de
participar en el aprendizaje bailando. Asi se ejercitan y se relajan pero también de esta
manera se cambia el énfasis de la ensefianza-aprendizaje, requiriendo que los alumnos
sean activos e independientes. Enriqueciendo la ensefianza con musica, danza y
animacion, se estimulan en los participantes el interés sobre las creaciones estético-
acusticas. También se motiva a los alumnos a disfrutar estimulando su creatividad y
desarrollar la intencion artistica del movimiento

La expresion verbal (conversacién) y la expresion no verbal (expresién corporal/danza)
son dos tipos de expresién muy importantes en nifios de edades entre 4 y 6 afios porque
les ayuda a aprender a comunicar, participar y pasar de la fase de egocentrismo a la fase
de la comunicacion sociable.

Cuando en la didactica de las ciencias se utilizan ambas expresiones (verbales y no-

verbales) el estudiante muestra facilidad a la compresion de la informacion.

Conclusion

Comparando las conclusiones de los dos diferentes métodos de ensefianza aprendizaje y
reflejando el marco tedrico de la investigacion se pueden hacer los siguientes
comentarios.

Los dos métodos son eficaces para transmitir informacién, entretener y despertar el
interés de los nifios. Los dos generan un ambiente adecuado para trabajar de manera
cooperativa y son adecuados para nifios de primaria. Pero es notable que la danza gane
el interés de los nifios con més facilidad.

La otra diferencia es que mediante una actividad de danza (valga subrayar que la
actividad debe ser bien construida y por personas con experiencia) se puede transmitir
informacion de diferente sectores y se puede sensibilizar no solamente del tema tratado
si no de las artes escénicas también desarrollando el gusto por el arte ayudandonos del
desarrollo de la creatividad y expresividad.

De eso se deduce que la danza y la expresion corporal no sélo se ejercita y relaja sino
que ademas se puede ensefar, facilita el aprendizaje y enriquece el conocimiento de los
estudiantes, muestra una vision creativa y activa que integra nuevas formas de sentir
pensar y actuar y también puede sensibilizar e informa.
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Sobre el discurso narrativo debemos considerarlo como una opcion viable y valorable,
pero quizés considerando que a veces puede restringir las elecciones disponibles por
parte del aprendiz. El discurso narrativo puede ser valido como andamiaje para el
novato, pero lo que es andamiaje en una situacion, puede ser restrictivo en otra.
También es posible que los discursos narrativos sean mas apropiados para algunos
estilos de aprendizaje que otros, asi como a diferentes grupos de edad. Mientras que la
teoria sugiere que las historias son fundamentales para el aprendizaje, existe poca
evidencia empirica en el area del aprendizaje adulto (Mikeleiz, 2000).

Finalmente, a la investigadora le gustaria comentar que en este mundo lleno de estrés,
de enfermedades por falta de ejercicio (obesidad, osteoporosis, etc.) y de ambientes
contaminados, la integracion de la expresién corporal y la danza como método didactico
en la educacién formal funcionaria como alivio para los estudiantes. EI hecho de
aprender escuchar el cuerpo, libera el cuerpo y el movimiento, suaviza los sentimientos

fuertes y mejora la salud integral.
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Resumo

As diferentes formas de manifestacdo da violéncia no futebol brasileiro sdo decorrentes de
aspectos diversos que vem sendo mapeados por autores influenciados por estudos das
Ciéncias Sociais. Assim, buscamos nesse ensaio recuperar algumas das colaboragdes
teodricas desses autores contemporaneos, principalmente Eric Dunning e Norbert Elias, e
comparar com as agdes que visam o controle da violéncia no futebol. Pudemos evidenciar
que as acdes violentas ndo sdo exclusivas do universo emotivo gerado e objetivado no
futebol, mas também decorrentes de mudancas macro-sociais. 1sso nos da indicios que o
controle desses atos s6 é possivel com medidas que vao além dos limites do estadio e de
seu entorno.

Palavras-chave: Brasil. Futebol. Violéncia. Processo Civilizador.

Essay about violence in Brazilian football
Abstract
Different forms of violence manifestation are consequences of many aspects that are being
studied by Social Sciences influenced authors. In this sense, we aim to map some
theoretical conceptions from these authors, especially Eric Dunning and Norbert Elias, and
compare with violence control actions in football. This research has showed that violence
actions are not exclusive of the emotional universe around in football, but they are also
consequence of macro-social changes. These evidences support the perspective that the
violence control is only possible through providences that go over the limit of sportive
stadiums and their neighborhood.
Key-words: Brazil. Football. Violence. Civilization Process.
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Introducéo

O futebol talvez seja uma das tematicas mais discutidas cotidianamente no Brasil e
em outros paises do mundo. Ainda que haja uma ampla discussdo em torno dessa
modalidade, perspectivas desprovidas de embasamento tedrico minimamente consistente
sdo predominantes nos noticiarios midiaticos, nas conversas informais ou nos depoimentos
apaixonados de torcedores.

Sem destituir a importancia desses meios de discussdo, entendemos que estudos
embasados em conhecimentos das Ciéncias Sociais, como Sociologia, Antropologia e
Ciéncia Politica, possibilitam incrementar a discussdo de tematicas relevantes que rodeiam
o futebol, como a violéncia.

A violéncia no futebol tornou-se uma problematica social que ultrapassa os limites
de acdo dos clubes privados e tem se mostrado de dificil solucdo em todo o mundo.
Podemos entender que a violéncia no futebol pode adquirir diversas formas.

Indicamos primeiramente a violéncia em campo, entre os jogadores. Apesar de
constantemente presente nas partidas, esse tipo de violéncia ¢ mediada pelos arbitros com
base nas regras do futebol. Entre as razdes para sua existéncia apesar dessa mediacao,

podemos destacar, em consonancia com Boschilia (2008, p. 17) os seguintes fatores:

[...] as elevadas cifras investidas, a necessidade de retorno para os investidores, as
exigéncias fisicas colocadas aos atletas, a influéncia gerada pelos meios miditicos,
a exacerbacdo dos niveis de competicdo, entre outros aspectos que poderiam
interferir nos limites de agressividade dos atletas (Boschilia, 2008, p. 17).

Assim, tanto causas intrinsecas ao campo de jogo como extrinsecas, se
considerarmos o universo formado em torno do futebol atualmente, podem ser fatores
intervenientes para a violéncia em campo.

Outro tipo de violéncia que circunda o futebol é a violéncia entre seu publico. Reis
(1998) entende que esse publico pode ser dividido em: espectadores, torcedores, torcedores

uniformizados e torcedores organizados.



Esse pablico pode externar manifestacbes violentas sob a forma afetiva ou
simbdlica e racional. Trazemos as colaboragdes tedricas de Reis (1998) formuladas com

base nos estudos de Dunning e Elias (1992) para melhor explica-las.

A violéncia afetiva ou simbdlica é aquela em que os individuos manifestam-se com
0 intuito de demonstrar seus sentimentos, que em estadios de futebol pode ser
observada a partir dos gestos e de algumas cancdes e hinos cantados por torcedores
de futebol. Normalmente é emocionalmente satisfatoria e agradavel.

A violéncia racional é aquela em que os individuos, ou um determinado grupo, tém
a intencdo, premeditada ou ndo, de gerar confrontos violentos, sendo que quem a
utiliza tem um objetivo a atingir (Reis, 1998, p. 57-58)

Ainda que aparentemente torcedores uniformizados e organizados sejam aqueles
que estdo mais envolvidos com manifestacGes de violéncia racional, a violéncia afetiva ou
simbdlica também deve ser considerada. Dessa forma, quando nos referimos aos torcedores
consideraremos todos os espectadores do futebol.

Apresentadas as necessarias consideragfes, propomos um exercicio tedrico-pratico
de incorporacdo de referenciais tedricos e argumentos a partir dos estudos de Dunning e
Elias e comentadores sobre a violéncia dos torcedores de futebol. Assim, indicamos como
principais objetivos nesse estudo: (1) identificar alguns conceitos tedricos na obra de
Dunning e Elias, além de comentadores, que podem ser Uteis para a compreensdo da
violéncia de torcedores de futebol; e (2) compreender e discutir algumas formas de punicéao

e combate a violéncia que sdo observadas na realidade do futebol brasileiro.

Reflexdes tedricas com base em Dunning e Elias sobre a violéncia dos torcedores de
futebol

No futebol, a manifestacdo de uma excitacdo agradavel desrotinizadora tratada pelos
autores Dunning e Elias (1992) € um de seus tragos mais marcantes. Talvez o futebol no
Brasil seja a modalidade que melhor traduza essa concepcéo teorica proposta pelos autores:
a tensdo produzida por uma partida de futebol é singular, a linha diviséria entre a vitoria e a
derrota é muito ténue, a imprevisibilidade do resultado final é excitante ao ponto de manter

0s espectadores concentrados nas partidas durante noventa minutos, os baixos placares
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propiciam um actmulo de tensdo que, quando liberada, traduzem com propriedade o que
vem a ser a catarse’.

Aliado a essa excitacdo agradavel proporcionada pelos esportes, e enfatizamos o
futebol nesse entendimento, temos o significado social que essas praticas apresentam na
atualidade. Os esportes também sdo considerados um “teatro”, um “simulacro”, tendo como
caracteristicas a auséncia de um roteiro previamente desenvolvido, que se contrapde as
atividades cotidianas extremamente mecéanicas e reprodutivistas; as emocdes afloram ao se
presenciar um grande espetaculo, com jogadas bem desempenhadas e pela disputa acirrada
entre os atletas ou equipes.

Somente serd possivel ao individuo vivenciar as emog¢des do esporte se este estiver
envolvido de alguma maneira com o mesmo; terd de apresentar um dos trés sentidos
expostos por Dunning (1999) no livro Sports Matters: capacidade de movimento
[motilidade], sociabilidade, capacidade de imitacdo ou alguma combinacdo dos trés. E
fundamental que se esteja preocupado com seu préprio desempenho, dos atletas
participantes ou que seja aficionado por uma das equipes envolvidas na disputa.

Outro ponto a ser destacado diz respeito a tamanha devocdo que muitas vezes 0s
“fanaticos espectadores” nutrem por algum atleta, pelo seu clube do coracdo ou selegéo de
seu pais. O sentimento de pertencimento a uma coletividade identificada com o individuo é
tamanho que se estabelece uma relacdo de carater religioso entre espectador e o clube ou
selecdo nacional.

Tratando do carater religioso que recai sobre o futebol no mundo contemporaneo,
Dunning e Elias (1992) apresentam um exemplo caricato dessa dimensdo manifestado no
futebol inglés:

! Nada define melhor a catarse do que uma situagdo pratica: “Ouviram-se alguns gritos daqui e dali, tornando-
se cada vez mais altos com o aumento de tensdo do jogo. A posse da bola alternava e deslocava-se
rapidamente de um limite do campo até o outro. A tensdo cresceu, tornou-se quase insuportavel. As pessoas
esqueciam-se do lugar onde se encontravam. Eram empurradas e empurravam para tras e para diante, para
cima e para baixo das bancadas. Existia um confronto no lado esquerdo da baliza da equipa visitante, um
centro rapido (cruzamento) e um golpe de cabega. De repente, a bola estava na baliza e a alegria, o jubilo dos
adeptos da equipa da casa subiu num estrondo enorme que se podia ouvir em metade da cidade, um sinal para
todos: Ganhamos!” (Dunning; Elias, 1992, p. 133).
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De facto ndo seria ir longe de mais sugerir que, pelo menos para alguns grupos na
sociedade actual, o desporto se tornou uma atividade quase religiosa e que, encarado
numa perspectiva da sociedade, o desporto veio, em certa medida, preencher a
lacuna aberta na vida social pelo declinio da religido. Um exemplo extremo, mas
ndo menos comprovativo deste caracter quase religioso do desporto moderno, é
fornecido pelo facto de se ter tornado, aparentemente, uma tradi¢gdo em Liverpool o
lancamento das cinzas dos adeptos falecidos do FC Liverpool sobre o campo de
Anfield; assim, parecem ter o desejo de permanecer, mesmo para além da morte,
identificados com o “altar” ou “templo” onde “adoraram” durante a sua vida. [...]
Em resumo, ndo é de modo algum irreal sugerir que o desporto se esta a tornar cada
vez mais a religido secular da nossa época, tambem cada vez mais secular.
(Dunning; Elias, 1992, p. 324)

Essa passagem traduz o que os autores a postulam em relagdo ao esporte moderno,
afirmando que o fendmeno se constitui como um dos principais espagos de manifestacéo
das identidades coletivas nas sociedades atuais, tornando-se fonte de significado na vida de
muitos individuos.

Moraes (2007) apresenta algumas indagactes sobre a relagdo entre identidade
coletiva, futebol e violéncia que, em nosso entendimento, pensando especificamente no
caso do futebol, podem ser colocadas como afirmativas.

Corroborando a analise do autor entendemos que o forte vinculo afetivo e identitario
que se estabelece entre torcedores e os clubes ou selecionados nacionais de futebol é uma
“valvula de escape” para os individuos que vivem em meio a um turbilhdo de angustias,
incertezas, desigualdades e crises identitarias.

As sociedades contemporaneas apresentam uma caracteristica que as distinguem das
sociedades mais antigas: a identidade-eu prevalece sobre a identidade-n6s®>. Ou seja, na
atualidade os seres humanos apresentam uma autonomia nunca antes vista, os lagos que na
era pré-industrial eram mantidos através das relacbes familiares quase que Unica e
exclusivamente, agora dependem de relacbes funcionais. As chamadas relacdes
segmentares que se estabeleciam entre os individuos deram lugar a relagcdes funcionais
(Dunning; Elias, 1992, p. 340-341). Dessa forma os seres humanos passaram a ter maior
independéncia, num processo continuo de “individualizagdo”, no estabelecimento de suas

relagdes inter-pessoais.

2 A esse respeito ver: Elias, Norbert. A Sociedade dos Individuos. Rio de Janeiro: Jorge Zahar Editor, 1994.
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Nas sociedades contemporaneas se tornou efémero o vinculo vitalicio que se tinha
com a familia e em alguns casos até com a prépria patria; o “viver em grupo” enquanto
necessidade de sobrevivéncia foi superado. Basta observarmos 0s movimentos integradores
que se manifestam na constituicdo de comunidades continentais (Mercosul, Unido Européia
etc) e nas organizagdes supra-nacionais como a ONU (Organizagéo das Nagdes Unidas).

Nas palavras de Franco Junior (2007, p. 319):

Mais do que no caso de nacGes, onde existem outros fatores de integracdo
(historia, idioma, costumes, sistema politico etc.), o futebol moderno € poderoso
criador de microssociedades. Esse papel é fundamental nas sociedades ocidentais,
que ao se democratizarem, industrializarem, massificarem, uniformizarem,
diluiram em certa medida os tradicionais grupos sociais, econémicos, culturais,
religiosos, sexuais, etarios. O futebol permitiu a formacdo de identidades grupais
em torno de clubes, pelos quais se tém dois sentimentos: ou simpatia, literalmente
“afinidade natural”, isto ¢, solidarizacdo do individuo com alguém sem que se
coloque no lugar dele; ou empatia, “mesma paixao”, ou seja, identificagdo pela
qual o individuo se coloca no lugar do outro. Mas 0s dois convergem para 0 amor.
(Franco Janior, 2007, p. 319)

O fato é que existe uma balanca N6s-Eu que demanda certo equilibrio. Os esportes
se colocam como um mecanismo capaz de buscar estabelecer o equilibrio desta balanca, de
tal forma que permitem aos individuos manifestarem sua identidade-nos através do clube
que representa sua cidade e do atleta ou selecionado que representa o seu pais.

Este espectro que emana dos esportes modernos gera a oportunidade de se
estabelecer uma relacdo hostil entre esses grupos e subgrupos que se constituem a partir da
manifestacio da identidade-nés dos individuos nos esportes. E costume que um destes
grupos se organize e se manifeste no intuito de enaltecer seus “valores” e “virtudes” e de
estigmatizar os outros como sendo “inferiores”, “piores” e “mais fracos”. Estes conflitos,
em muitos casos, resultam em fenémenos violentos relacionados ao esporte sobre

perspectivas simbdlicas, como os cantos das torcidas contra os adversarios, mas também



pela violéncia racional, que pode ser vista no hooliganismo® na Inglaterra e em outros
paises.

Ao contrario das organizacgdes sociais mais antigas e menos desenvolvidas, as quais
se constituiam em grupos principalmente para a garantia de seguranca, nas altamente
complexas sociedades atuais a idéia de grupo se diluiu. As sensacfes de conforto,
seguranca e pertencimento foram suprimidas pelas amplas unidades de sobrevivéncia que
hoje estdo constituidas (grandes Estados nacionais, megaldpoles etc.). Considerando que
nunca a identidade-nos serd completamente suprimida ou extinta, os individuos buscam
subterfugios para a expressdo dessa interioridade. O problema que se coloca é que, em
alguns casos, essa expressdo se da através de organizacdes extremistas (racistas, xen6fobas,

ultranacionalistas, etc.) e dentre elas se apresentam as torcidas de futebol.

[...] a formagdo de clas futebolisticos e 0 poder de atragdo que eles exercem sao
solucdes espontaneas contra o isolamento. Fazer parte de um desses grupos € dotar-
se de nova personalidade, é conseguir nova inser¢do social, que por se tornar
estruturante para o individuo pode leva-lo a exageros em nome dela. (Franco Janior,
2007, p. 194)

Essas organizacdes, dada a fragilidade da personalidade de muitos individuos,
propiciam um momento de despersonificacdo, ou seja, quando se estd aglomerado em
grupos no interior dos estadios, se suprime a real identidade, o proprio individuo nédo
reconhece a si mesmo e se deixa levar pela exacerbacdo de sua identidade-nés, podendo
potencializar atitudes violentas entre os espectadores do espetaculo esportivo.

Damo (2006), se valendo dos estudos de Emile Durkheim e de Dunning e Elias,
desenvolve um conceito que vem traduzir a manifestacdo de identidades coletivas em torno

dos clubes de futebol, ao qual ele se refere como “clubismo”:

[...] sistema complexo caracterizado pela adesdo afetiva dos torcedores aos clubes
de futebol, tendo como desdobramento a constituicdo de comunidades de
sentimento. Essas, por seu turno, sdo responsaveis por desenvolver nos individuos
uma dada percepcao estética do jogo, caracterizada pelo engajamento, de um modo

¥ «“O hooliganismo é um termo conhecido em muitos paises para referirmo-nos a individuos que se utilizam
da forga fisica e de a¢des violentas premeditadas relacionadas a eventos futebolisticos.” (Reis, 2005, p. 115).
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gue ja ndo se pode dizer que quem vai ao estadio o faz como se estivesse indo ao
teatro ou ao cinema, pois a um estadio ndo se vai para ver um jogo, mas para
torcer pelo time que representa o clube do coracéo [grifo nosso]. (Damo, 2006)

O envolvimento que o torcedor nutre em relacdo ao seu clube do coracdo é algo
muito maior que a pura e simples predilecdo por uma equipe de futebol, essa é uma
“escolha” que se estende durante toda a vida do individuo. Naquele clube do coragdo e nas
suas partidas sdo depositadas todas as aspiragdes e angustias do torcedor apaixonado, que
vivencia ali, nagueles noventa minutos, uma dramatizacédo de sua vida que lhe proporciona
0 externar suas mais profundas emocdes. Como diria Franco Junior (2007), o futebol se
caracteriza como a “metafora do mundo contemporaneo”.

Outro aspecto que torna a relacdo entre os clubes de futebol e seus torcedores tdo
singular é a questdo da continuidade histérica e da manutencdo dos patriménios do clube
(estadio, cidade local, cores, mascote etc.). Em outros esportes € comum que as equipes
estejam associadas aos seus respectivos patrocinadores, o que as torna entidades itinerantes.
Em suma, quando as empresas patrocinadoras atingem seus objetivos, sejam eles quais
forem, a equipe se desloca para outra cidade ou estado.

No futebol isso é diferente, o patriménio que liga o clube ao torcedor é permanente
(Morato, 2005) e qualquer tentativa de descaracteriza-lo é motivo de revolta por parte de
seus torcedores, que entdo se colocam como protetores desse patriménio exacerbando o
sentimento de pertencimento ao seu clube do coracéo.

Portanto, ao se “associar” de corpo e alma a um clube ou a um selecionado nacional
de futebol, se estd “cerrando fileiras” contra o processo de individualizagdo. O futebol se
ressignifica para além de uma manifestacdo fisico-desportiva, ganhando caracteristicas
religiosas, proporcionando o fortalecimento de identidades coletivas alicercadas nos
preceitos de lealdade e unicidade, potencializando um extremismo identitario que pode

desencadear atos violentos.

A identificacdo simbdlica que existe na cultura esportiva pode ser um fator
determinante nas acgdes potencialmente agressivas dos espectadores e torcedores de
futebol. Essa identificacdo em individuos que ndo tém uma identidade prépria pode
leva-los a ndo perceber os limites entre a sua vida e a sua equipe, ou entre a sua vida
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e a vida de um idolo, e, desta forma, passar a viver suas emocdes basicamente por
meio dos acontecimentos esportivos, do sucesso e da derrota de seu clube predileto.
(Reis, 2006, p. 40)

Dado esse turbilhdo de emocGes e conformacdes sociais que podem desencadear 0s
atos violentos dos torcedores de futebol, quem sdo os responséveis por conté-los? Nesse
ponto, surge o Estado no papel de controle, ja que a ele ¢ dado o chamado “monopélio da
violéncia”.

Ja em meados do século XIX o Brasil ja se consolidara enquanto uma Nagdo-Estado
moderna, detendo de forma sélida o monopdlio da forca fisica e tributario (Lucena, 2001).
A sociedade em geral ja apresentava alto grau de diferenciacdo das funcdes e os esportes
estavam extremamente difundidos em decorréncia das cada vez mais extensas redes de
interdependéncia que se estabeleciam.

A complexidade das sociedades modernas € crescente. Alguns fatores que
colaboram com essa situagdo sdo a interdependéncia funcional entre as pessoas e,
paradoxalmente, o processo de individualizagdo. Com a necessidade de um controle social
e de um autocontrole cada vez maiores no que se refere as emocgdes, o Estado se coloca
como um possivel regulador dessas sociedades. 1sso se da através da elaboracdo de um
escopo de coagOes externas, que podem vir a serem internalizadas (na forma de auto-
coacdes), quanto no sentido de punir aqueles que tomam atitudes “descivilizadas” pondo

em risco a ordem social estabelecida.

Ora, € nesse sentido do controle mais firme, mais geral e mais uniforme das
emocdes, como caracteristica da mudanca civilizadora, que podemos pensar,
portanto, na pratica do esporte como uma a¢do sO possivel a partir do exercicio dos
controles, elaborados como uma maneira de expressao necessaria, caracteristica das
sociedades individualizadas e reguladas, e no monopolio da forca fisica
centralizada, como papel exercido pelo Estado. Esses elementos estdo cada vez mais
presentes no Brasil do século XIX. Uma pratica do esporte que permita um
descontrole controlado e que caracteriza um processo de individualizagdo crescente.
(Lucena, 2001, p. 53)

A violéncia pode ser desencadeada num desporto através de uma participagdo

demasiada séria em determinada disputa; em consequiéncia de pressdes sociais, na busca
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por recompensas financeiras ou pelo prestigio que a vitoria na disputa pode oferecer
(Dunning; Elias, 1992). Essas possibilidades podem resultar em um nivel de tensdo que
transforme o equilibrio entre rivalidade amigavel e hostilidade violenta pendente para esta

ultima.

Nestas circunstancias, as regras e as convencgdes destinadas a limitar a violéncia e a
orienta-la para caminhos socialmente aceitaveis sao suspensas e, entdo, pode surgir
a luta a sério. Deste modo, no futebol e no raguebi pode jogar-se com o objetivo de
impor danos fisicos e dor. (Dunning; Elias, 1992, p. 331)

Para sustentar suas reflexdes no que se refere aos tipos de violéncia manifestados no
desporto e nas manifestacfes de jogos em periodos anteriores da histdria, Dunning e Elias
se apOiam na teoria do Processo Civilizador de Norbert Elias para afirmar que, em relacao a
este tema, se tem o fato de que o controle da violéncia fisica varia nas diferentes sociedades
em diferentes periodos histéricos. Seguindo o rumo do Processo Civilizador na Europa
ocidental, vemos uma tendéncia em direcdo a uma sociedade “mais civilizada”, uma
sociedade que no decorrer de um processo de longa duracdo passou a apresentar um limiar
cada vez menor em relacdo ao aceite a violéncia e apresentou uma alteragdo no equilibrio
entre a violéncia “afetiva” e a violéncia “racional”. Os individuos, cada vez menos,
deixaram de sentir prazer em se envolver diretamente em atos violentos e em testemunha-
los.

Enquanto na violéncia afetiva e simbdlica as atitudes violentas se referem a
agressOes verbais e ndo verbais, no intuito de proporcionar ao agressor uma satisfacdo
emocional, na violéncia racional e real os atos violentos dizem respeito a agressdes fisicas
diretas e que asseguram ao agressor atingir um dado objetivo. Nas palavras de Reis (2005:
114):

A violéncia racional é aquela em que os individuos, ou um determinado grupo, tém
a intencdo premeditada de provocar conflitos e gerar confrontos violentos através do
uso da mesma, ou seja, quem a utiliza tem um objetivo a atingir. O que ocorre nos
confrontos violentos relacionados ao espetaculo futebolistico € um desequilibrio
entre a violéncia racional e afetiva; ou seja, a violéncia racional passa a predominar
diante da violéncia simbdlica e afetiva. O aumento da violéncia racional caracteriza
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a perda do controle por parte dos espectadores, desencadeando atos de violéncia
fisica. (Reis, 2005, p. 114)

Nos desportos, manifestacbes que refletem o Processo Civilizador, a violéncia
afetiva dos jogos medievais e da antiguidade, nos quais os ferimentos graves e as mortes
ndo eram eventos tao raros, deu lugar a uma pratica mais organizada, com regras e condutas
institucionalizadas, com controle da violéncia exercido por um agente externo a disputa. Ou
seja, tornou-se uma pratica mais civilizada.

Porém, se vé nos desportos modernos evidentes tracos de uma violéncia
instrumental: uma forma de violéncia utilizada ndo visando o prazer como ocorria nos
jogos medievais e da antiguidade com a violéncia afetiva, mas sim, uma violéncia legitima
(ex: o scrum no rugby) ou até ilegitima (ex: cotoveladas, arranhdes e pontapés fora das
vistas do arbitro). Tais “artificios” visam atingir objetivos relacionados ao um importante
valor do esporte moderno: a vitoria a qualquer custo. Entretanto, a existéncia dessa forma
de violéncia ndo tem um fim em si, mas sim uma razao funcional: “Nao se obtém satisfacdo
agradavel dessa violéncia per se. Ndo se empenham nisso como um fim em si mesmo, mas
como um meio de alcangar um objectivo a longo prazo, o de vencer a liga ou a taga.”
(Dunning; Elias, 1992, p. 338).

A violéncia que se manifesta no futebol apresenta suas caracteristicas particulares,
porém também devemos pensa-la como a manifestacdo de um problema macro-social, algo

que abarca a sociedade em ambito geral.

Em uma perspectiva macro, precisamos denunciar, como geradores da violéncia, a
influéncia que o crescente empobrecimento da grande maioria da populacdo
mundial vem sofrendo, principalmente em paises do hemisfério sul, e 0 aumento
acelerado das desigualdades sociais nesses mesmos paises. (Reis, 2005, p. 106)

Enganam-se aqueles que pensam ser a violéncia nos esportes, principalmente entre
os aficionados, um fendbmeno exclusivo dos paises tidos como sub-desenvolvidos ou em
desenvolvimento. Inclusive na Europa, a grande referéncia atual quando se trata de futebol,

muitos atos de violéncia sdo registrados: acdes dos hooligans ingleses, casos de conflitos
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entre torcedores na Espanha, racismo etc. Sobre este assunto, Franco Janior (2007, p. 190)

afirma:

Que os problemas sociais tanto no Primeiro Mundo (forte desemprego para seus
padroes, falta de perspectivas para 0s jovens) quanto do Terceiro (enorme
desigualdade social, corrupgdo cronica da elite politica, baixa consciéncia de
cidadania) estimulam essa violéncia é inegavel. Porém ela é extravasada por outros
canais, alem do futebol. (Junior, 2007, p. 190)

Nesse ponto, varios Estados buscam solugfes para as situa¢fes de violéncia entre 0s
torcedores que muitas vezes sdo baseadas em casos de sucesso com adaptacédo as realidades

locais, conforme veremos a seguir.

Formas de combate a violéncia no futebol europeu e brasileiro

As autoridades europeias passaram a combater de maneira mais incisiva a questao
da violéncia no futebol ap6s o incidente ocorrido em maio de 1985, na partida decisiva da
Copa dos Campedes da Europa entre Juventus (Italia) e Liverpool (Inglaterra), no estadio
Heysel em Bruxelas, Bélgica, quando 42 pessoas morreram.

A Uni&o Europeia aprovou em seu parlamento um dictamen®, em 1985, sobre as
medidas a serem tomadas para a repressdo ao vandalismo e para 0 combate a violéncia em
eventos esportivos. Esse tratado foi quase totalmente incorporado a legislacdo esportiva
espanhola de 1990 (Reis, 2006).

No caso brasileiro®, o que temos de concreto, sd0 apenas propostas punitivas e
paliativas, que ndo abordam o cerne do problema e, em algumas situacdes, acabam por

gerar mais violéncia.

Em muitos dos casos, é possivel analisar que as proprias acdes institucionais sdo
realizadas utilizando-se de atitudes violentas e repressivas, principalmente as a¢oes

* “Dictamen é um estudo teérico geral ou sobre um caso especifico que ndo tem eficacia, é de carater
opinativo e sera o Tribunal de Justica que ird resolver sobre o assunto: ndo € portanto uma resolucdo.” (Reis,
2006)
® “[...] o Estado brasileiro historicamente tem mantido um aparato penal-policial-militar que sistemética e
continuamente utiliza niveis muito elevados de violéncias fisica e simbdlica para a manutencdo dos atuais
niveis de desigualdade e injustica social.” (Moraes, 2007, p. 160).
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desempenhadas pela Policia Militar. Percebe-se que os resultados ndo séo
satisfatorios, pois a populacéo reage a violéncia dos policiais também com violéncia
e revolta, através de agressdes fisicas, quando conseguem, e, e outros casos, com
acOes organizadas. Parece-me que os meios utilizados pelo Estado ndo tém sido
eficazes para coibir ou minimizar o problema da violéncia em nosso pais, nem
mesmo em eventos esportivos. (Reis, 2005, p. 122)

Muito se fala e se faz em relagdo ao banimento torcedores violentos dos estadios,
porém, essa medida ndo se coloca com a solugdo definitiva dos problemas. Em primeiro
lugar, ainda que esse mecanismo seja previsto em lei, ndo tem se efetivado na prética, em
nosso entendimento, devido a falta de uma agdo conjunta mais concisa entre clubes,
federacGes, policiamento e ministério publico. Em segundo lugar, acreditamos que o puro e
simples banimento dos torcedores dos estadios € mais uma medida emergencial que
apresenta sua pertinéncia, entretanto ndo resolve efetivamente o problema da violéncia em
ambito geral, pelo fato de se tratar de um mal que se evidencia em varias outras esferas

sociais. Assim como afirma Dunning, citado por Franco Junior (2007, p. 192)

[...] é evidente que o problema deve ser tratado fora dos estadios. E um problema
social simples e terrivelmente complexo: é preciso dar aos hooligans perspectivas
tdo excitantes quanto uma boa briga, porém socialmente aceitas. Caso se limite a
expulsa-los do futebol, sua violéncia procurara sem dulvida se exprimir em outro
lugar. Talvez de forma pior [...]. (Franco Junior, 2007, p. 192)

Pelo fato de a violéncia ndo ser inerente ao futebol, a aces no sentido de coibi-las
no espetaculo futebolistico sdo muito mais complexas e vao muito além de uma ferrenha e
cada vez maior repressdo policial nos estadios e nos seus arredores nos dias de jogos.
Alguns estudos apontam que a violéncia do torcedor nada mais é do que uma resposta a
maneira como ele é tratado; as condicGes que se apresentam para que se contemple o
espetaculo  futebolistico. Portanto, somente medidas paliativas principalmente
desenvolvidas através da repressdo policial ndo bastam para o combate efetivo contra a

violéncia no futebol. Seguindo essa mesma linha de raciocinio, Betti (2004) contribui:

O esporte incorpora as tendéncias sociais mais amplas. Quer-se combater a
criminalidade apenas construindo mais cadeias, acabar com a delingiiéncia infanto-
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juvenil diminuindo-se a maioridade, e assim por diante. A midia também quer nos
fazer acreditar que uma maior severidade nas punigdes sera suficiente para resolver
o problema da violéncia no esporte. Enquanto isso ndo for questionado, a luta contra
a violéncia seré apenas um tratamento dos sintomas, sem atingir suas causas. (Betti,
2004, p. 143)

Na Inglaterra, pais onde surgiram os hooligans, foi patente a diminuicdo da
violéncia a partir do momento em que os estadios passaram por profundas reformas em sua
infra-estrutura, gerando mais conforto aos torcedores espectadores e, principalmente,
retirando-se as grades separavam os setores do estadio, fazendo com que os torcedores
deixassem de se sentirem perigosos, algo que estimulava a violéncia. O sargento Graham
Naughton, especialista em hooliganismo da Football Intelligence Unit, é taxativo ao tratar
desse assunto: “quando se tratam os torcedores como animais, eles acabam por se

comportar como animais.” (Franco Janior, 2007, p. 194).

Em outras palavras, esportes modernos sdo mais do que uma disputa para ver quem
corre mais depressa, salta mais alto ou tem maior nimero de corridas, pontos ou
gols; eles também envolvem formas de testar identidade as quais, por causa das
pessoas envolvidas, tém aprendido o valor agregado ao esporte, sdo cruciais para o
autoconceito desses individuos e sua ordenacdo de classes como membros de um
grupo. (Dunning, 1999)

Todo o processo de investigacdo e elucidacdo de algumas denincias feitas sobre
fatos depreciativos ou violentos em relagdo ao futebol brasileiro mostram que em certos
pontos a lei vem sendo cumprida com maior rigor, revelando tracos do Processo Civilizador
que recai sobre o futebol brasileiro e visa reforcar um impulso moralizador contra atitudes
corruptas e fraudulentas relacionadas a modalidade.

Observamos como medida brasileira concreta de combate a violéncia, por parte
governamental, a criacdo do Estatuto de Defesa do Torcedor (EDT). Acreditamos que 0
EDT pode ser entendido como uma resposta a esses impulsos “descivilizadores” (que nao
necessariamente se referem somente a violéncia fisica), pois disposigdes que preconizam a
idoneidade, a transparéncia, a organizacao, o respeito para com aqueles que vivem o futebol

no seu dia-a-dia, e a seguranga daquele que investe tempo e dinheiro para se dirigir ao
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estadio de futebol todos os fins de semana, tratam de beneficiar a modalidade em &mbito
geral.

Atualmente temos um campeonato nacional razoavelmente bem organizado, que
atrai investidores com a garantia de retorno. Escandalos no futebol brasileiro que eram
evidentes, porém ndo apurados, passaram a ser investigados e discutidos. A seguranca, pelo
menos dentro dos estadios, esta cada vez mais efetiva. A média de publico do campeonato
nacional, ap6s baixo valor no ano de 2004, vem subindo ano a ano de maneira solida,
atingindo a marca de 17.807 torcedores em 2009 (CBF, 2010). A férmula de pontos
corridos veio privilegiar o clube que se organiza, que tem um planejamento efetivo para
lograr conquistas, obter éxitos e dividendos relacionados a elas. A incerteza do “mata-
mata”, no sistema de eliminacdo a partir das oitavas-de-final, sai de cena no intuito de
premiar aquele clube que formulou um planejamento eficiente e que foi constante (obteve

maior numero de vitorias) durante toda a competicéo.

Considerac0es Finais

Buscamos expor nesse artigo algumas consideracBes sobre a emotividade que
vincula fortemente o torcedor ao futebol. Para isso, retomamos algumas contribuicfes
tedricas de Dunning e Elias, assim como de autores brasileiros que déo subsidios teoéricos
para a abordagem da violéncia no futebol.

Ainda que as atitudes “descivilizadas” permanecem impregnadas no ambiente
futebolistico, desde as acdes de violéncia simbdlica ou racional por parte de torcedores
como artificios violentos dentro do campo de jogo, existem indicios que mostram pequenas
mudangas nesse quadro. Recentemente, clubes séo punidos com a perda de mando de jogos
e multa em decorréncia de incidentes ocorridos em seu estadio nos dias de jogos. A
possibilidade de afastar a torcida na realizacdo das partidas trouxe a repreensdo entre 0s
torcedores de uma mesma equipe quando as atitudes que podem acarretar punicdes ao
proprio clube. A incorporacdo dessas coacgdes externas por parte dos individuos passa a se
internalizar e fazer parte de sua segunda natureza, se incorporam ao que Elias chama de

habitus.
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Entendemos a trajetdria do futebol brasileiro enquanto um processo social de longa
duracdo, caracterizado como algo ndo planejado, como um processo cego no qual vérias
intencionalidades, individuais ou de grupo, se entrelacam, culminando em um resultado
inesperado, ndo intencional e ndo linear.

Fato que corrobora essa afirmacdo e atesta a pertinéncia desse modelo de analise s&o
0s avangos e retrocessos que se referem ao grau de “civilizagdo” manifesto na modalidade.
Inicialmente, assim como se deu na Inglaterra, o futebol no Brasil se desenvolveu em uma
elite aristocréatica que lhe significava uma marca distintiva em relacdo as camadas populares
brasileiras e Ihe garantia uma caracteristica que a colocava numa posi¢do ascendente em
referéncia ao seu nivel de civilizacdo. Porém, desde algumas décadas atrés, percebemos que
uma modalidade que significava alto nivel de civilizacdo aos seus adeptos (praticantes e
apreciadores) passou a ser permeada por constantes impulsos “descivilizadores” e atitudes
depreciativas.

Esse aparato legal, salvo algumas excegdes, tem se tornando eficiente no sentido de
regulamentar e organizar o esporte, além de tipificar puni¢des a atitudes “descivilizadas” de
dirigentes e torcedores que adotam condutas violentas e depreciativas em relacdo ao
espetaculo esportivo. Ja o controle da violéncia fora dos estadios parece de mais dificil
solugdo, quando as influéncias macro-sociais s&o mais evidentes e de intervencdo mais

complexa.
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Abstract

The question of under-representation of women in various fields of sport, including leadership is
a historical phenomenon that has received attention in the contemporary world. Consequently,
measures to address this imbalance are continuously being explored. This includes determining
the root causes of the phenomenon and possible intervention measures. This study therefore,
investigated the social, economic, political and cultural factors that influence women’s
participation in sports leadership in Kenya on the basis of the perceptions of key stakeholders in
sports in the country (n=180). Findings revealed that there was interplay of social, economic,
political and cultural factors in determining either the under-representation or enhancement of
women’s representation in sports leadership which need to be addressed by policy-makers.

Hacia la Igualdad de Género en los Deportes: Una Visién Interna de la Baja
Representacion de las Mujeres en el Liderazgo Deportivo en Kenya

Resumen

El asunto de la baja representacion de las mujeres en varias areas del deporte, incluyendo el
liderazgo, es un fendémeno histérico al que se le ha prestando atencion en el mundo
contemporaneo. En consecuencia, continuamente se estudian medidas para tratar este
desbalance. Esto incluyen la determinacion de las causas raices del fendmeno y las posibles
medidas de intervencién. Por lo tanto, este estudio investigo los factores sociales, econémicos,
politicos y culturales que influencian la participacion de las mujeres en el liderazgo deportivo en
Kenia, basado en la percepcion de participantes en las actividades deportivas del pais (n= 180).
Los resultados revelaron que habia una conjuncion de factores sociales, econdémicos, politicos y
culturales en la determinacion tanto de la baja representacion como de la mejora de la
representacion de las mujeres en el liderazgo de los deportes, el cual debe ser tratado por quienes
crean las politicas.
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Introduction

Sport is one of the most popular activities across the modern world. It is appreciated and
embraced among people of all ages, gender, abilities and races. The popularity of sport stems
from its benefits, not only at an individual’s level but also at national or societal level. Numerous
scientific findings have shown that sport enhances physical fitness and health of participants. It is
an important tool of bringing people together, providing opportunities for socialization,
enhancing self-image and leadership training (Payne & Hahn, 2000). It is appreciated as a
"crowd-puller”, and hence, helps to enhance social integration and unity. The fact that sport is
also one of the biggest economic industries in many countries of the world is without doubt
(Mwisukha, Njororai & Onywera, 2003). In view of these benefits, there has been emphasis on
‘Mass Sport” in many countries (Nyaga et al., 1998). Indeed, the United Nations International
Charter on Physical Education and Sport which was proclaimed by UNESCO conference on 21
November 1978 emphasizes on access to sport and physical education as a fundamental human
right (UNESCO, 1980). Any form of discrimination in sport on the basis of gender, ability, age

or race is therefore unacceptable.

Controversy about the involvement of women in sport dates back to antiquity. Although the code
of Hammurabi specifies that "all the people shall participate in exercise", there was no organized
sport activities for women until the ancient Greek era. According to the great Greek Philosopher,
Plato, "men and women should have the same sport of gymnastic training", but this has never
been the case over the years (Wahome, 2000). Indeed, history has shown that women have
continued to be discriminated and under-represented in matters of sport. The development of
sport in Britain, for instance, hardly involved women at all before the First World War (Beashel
& Taylor, 1992). During the revival of the Olympic Games, women were not represented in the
inaugural Paris congress that organized the first modern Olympic Games of 1896, and were not
given a chance to compete in the games. It was not until the 1920 Antwerp Olympic Games that
women were officially allowed to participate only in a limited number of sports activities that
included tennis, archery, figure skating and yachting. However, they were still excluded from
participation in athletics and many other sports disciplines until they were formally allowed

during the 1928 Olympics. It was also not until 1990 and 1991 that women’s triple jump and
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hammer were introduced respectively. In addition to the long time taken to officially allow
women’s participation in the Olympic Games, the number of female participants in the Games

over the years has been miserably low compared to their male counterparts (Hargreaves, 1994).

It is also worth noting that women were denied administrative positions in the International
Olympic Committee (IOC) for a long time. The first woman was appointed to the I0C in 1981,
almost a century after the inaugural Modern Olympic Games in 1896. The sports scene in Africa
is bedeviled with imbalance between male and female participants. Mazrui (1986) points out that
man has dominated sport in Africa over the years. In Kenya, for instance, there are more male
sports administrators than females in the various national sports organizations (See table 1
below).

Table 1: Number of Male and Female Sports Administrators in National Sports Organizations in

Kenya:

Name of Sport Organization Males Females
Soccer (KFF) 9 (90%) 1 (10%)
Athletics Kenya 10 (90.9%) 1 (9.1%)
N. Olympic Committee 10 (90.9%) 1 (9.1%)
Sports Council 10 (90.9%) 1 (9.1%)
Rugby Union 11 (100%) 0 (0%)
Handball Association 11 (84.6%) 2 (15.4%)
Basketball Federation 9 (100%) 0 (0%)
Volleyball Federation 10 (90.9%) 1 (9.1%)

Source: Njororai, Achola and Mwisukha (2003)

Statement of the Problem:

The under-representation of women in sport participation and leadership positions is an issue of
major concern across the world. Mazrui (1986), however, highlights it as being most prevalent in
African countries. The under-representation is reflected in their lower participation in sports,
spectatorship and sports leadership (Njororai et al, 2003). Njororai et al (2003) reveals that
Kenyan women are under-represented in sport administration at the national sports federations,
universities and in the contingents of officials that accompany athletes to the World Sports
Championships. It is, therefore, in the light of this situation that this study was designed to

investigate the root causes of women’s under-representation in sports leadership Kenya.
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The Scope of the Study

The study addressed the extent to which socio-economic, political and cultural factors
contributed to gender inequity in sports leadership. The economic variables that were
investigated included financing of women for further training in sports and financial
empowerment of women to enable them participate in sports politics and electioneering. The
political factors included women’s use of their own networks to help female friends and
associates to get leadership positions, men’s use of efficient “old boy” network to get jobs in
sports, and sports policies that favor men over women. The social factors that were investigated
centered on the extent of women’s participation in sporting activities, availability of women role
models in sports, availability of qualified women applicants in sports and women’s interest in
providing leadership in sports. The cultural factors that were studied included the influence of
traditional beliefs that women cannot lead men, the belief that women are an inferior sex, belief
that sports leadership is for men, women being denied leadership by men, women’s lack of
leadership skills and the influence of Western education and practices that favors men to women.
The study also explored ways by which gender equity in sports leadership could be enhanced by
addressing the four main factors of the study, that is, economic, social, cultural and political
factors.

Review of Related Studies in Africa

History reveals that women are under-represented in all facets of sport as highlighted in a
number of studies that have been conducted in Africa. For instance, Akinsanmi (1997) studied
the barriers to female sports management and participation to selected Nigerian Colleges of
education. The results of the study showed that inadequate funds, personnel, facilities,
equipment, supplies and management of sport’s supervision and coaching were some of the
barriers to female sports management and participation. Although the above study does not
directly tackle the issue of under-representation of women in sports leadership, it points out
categorically that woman sporting activities are accorded meager financial allocations in

comparison to the walloping financial resources allocated to men sporting programmes.
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In another related study by Oloyede (1997) investigated on the psychological and social
variables that militate against female participation in physical activity. A questionnaire was
administered to a total of 150 randomly selected female students of colleges in Nigeria. On the
basis of the findings, socio-economic status, religion, and culture and sex role orientation were
some of the factors notably militating against female participation in physical activities. This
study illuminates on factors that militate against female participation in physical activities at

college level.

Eboh (1999) investigated the nature of institutional support or motivation provided for female
students participating in university sports. A total of 355 university female student athletes from
nine universities in Nigeria took part in the study. Incidentally, against the conventional
expectations, the findings of the study revealed that both moral and material support was offered
by higher institutions to promote female sport participation. Secondly, there was no significant
difference revealed with respect to the opinion expressed among the respondents in the nature of
institutional support provided for female students’ participation in university sports. Although
this study does not directly address the issue of women under-representation in sport leadership,
it points out that for female participation in sport to continue unabated, then strategic measures
have to be put in place.

Morakinyo and Olufolake (2005) studied the social factors that influence women’s participation
in sports in Ondo and Ekiti States of Nigeria. The five factors that were considered included
educational systems, mass media, peer group influence, economic values and medical care.
Results of the study revealed that the five factors had significant influence on female
participation in sports in Ondo and EKkiti States of Nigeria. The study therefore, recommended
that more athletic programmes should be designed specifically for women and also ensure that

the responsibilities of administration and organization be taken up by women.

Kavuma (1995) studied the profiles and role performance of athletics coaches in Uganda. It was
found that men were over-represented with a big percentage of 77.8% as opposed to the female

coaches who constituted only 22.8% of the total coaches in Uganda. Two years later
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Nsengiyunva (1997) surveyed coach education programs in selected sports associations in
Uganda. It was not surprising that more men took part in the courses than women. However, the
above two studies do not indicate the causes of the above state of affairs though they shed some

light on under-representation of women in coaching.

Still in Uganda, the socio-cultural factors that affect the development of women’s football in
Uganda were studied by Ananura (2005). The study established that most of the women who
played football had to overcome socio-cultural beliefs and negative attitudes, which militated
against their participation in sports. It was therefore recommended that there is a need to
encourage more participation of women in soccer and allow more women to participate in the

management of the sport.

On the other hand, Munayi (2003) studied the coverage of women in sports by the Daily and
Sunday Nation newspapers in Kenya. The study was done six months prior to the 2000 Olympic
Games in Sydney. Findings showed that of the pages allocated to sports, women sports occupied
only 20% of the space. Equally, only 20% of the pictures appear on these sport papers had
women. However, the study did not take stock as what women were doing as they appeared in
the photos. He attributed this sad situation to the fact that the number of women editors and
reporters for the newspapers covered to be less than 10%. However, the study failed to show why

women are under-represented in the media activities and the sporting sector at large.

Njororai et al (2003) reported that women are under-represented as participants in competitive
and recreation sports, sports leadership and sport related academic fields. Indeed, staff teaching
physical education and sport in Kenyan universities showed that men dominate with 80.4%
compared to the women 19.6%. Similarly, the composition of the national sport organizations
executive committees indicate that more men 91.9% than women 9.1% sit in those committees.
Records of contingents of athletes and officials to the world athletic championships show a wider
margin between men athletes (85.9%) in comparison to the female athletes (14.1%). For the
officials, the marginalization of women is equally pathetic with 86.7% of the officials being men

while women are 13.3%. Lastly, taking stock of the athletes who have taken part in Olympic
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Games since 1956 to 1992 showed that 87.6% were men and 12.4% were women. Thus, the
above study was an epitome of gender inequality in sports in Kenya. However, the study did not
illuminate on the actual causes of women under-representation, more particularly in sports

leadership.

It is apparent from the literature that gender imbalance in sport is quite pronounced. However,
the studies reviewed only point out the causes in a casual and speculative manner. It is therefore
imperative to investigate the causes of women under-representation in sports. Thus, this study
was conducted to establish the social, cultural and political factors that militate against equal

representation of women in the sport circles.

Methodology of the Study

The survey research design was used in this study. Women and men at various levels of sport
leadership in Kenya were randomly selected as respondents. These included female and male
sports officers, national teams’ coaches, officials of national sports federations, officials of
Kenya National Sports Council, National Olympic Committee of Kenya, games tutors at the
universities, players of national teams and sports science students from universities (Refer to
table 2. below).

Table 2: The Sample of Respondents

STRATA MALE FEMALE TOTAL
National Team
Player 16 28 44
Sports Federation
Officials 24 6 30
Sports Science
Students 17 9 26
Government Sports
Officers 16 6 22
National Coaches 12 9 21
Games Tutors 10 10 20
Ofﬁuqls of Sports 7 4 11
Council
Officials of National 6 -- 6
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Olympic Committee
of Kenya

TOTAL 108 (60%) 72 (40%) 180 (100%)

The instrument for data collection was direct contact questionnaire. The gquestionnaire composed
of closed-ended items. The 5-point Liker scale questionnaire items were designed and validated
by a team of experts in research methodology and sport sociology. The instrument had three
sections, which sought to gather information on demographic data of the subjects (such as age,
positional status and gender); the extent to which social, political, economic and cultural factors
have led to gender inequity in sports leadership The results after the test-retest method of
establishing reliability yielded a correlation coefficient of 0.80, which was considered adequate

for the study.

The Statistical Package for Social Sciences (SPSS) programme for data processing was used to
organize the data. Frequencies, percentages and means were used to describe the data along
conceptual indexes. The t-test was used to measure whether there was a significant difference in
the hypotheses relating to gender. On the other hand, the one-way ANOVA was used to measure
the degree of significance difference in hypotheses relating to age and positional status of the
respondents. The resulting significant differences after the one-way ANOVA were subjected to

Post Hoc tests of Turkey Honestly Significant Difference (HSD) at 0.05 level of significance.

Findings and Discussion

Demographic Information of Respondents

The total number of respondents for the study was 180. These included 72 (40%) females and
108 (60%) males. The sample comprised of personnel in the sports organizations whose
categories are shown in table 3 below.

Table 3: Distribution of Respondents based on their Positional Status

POSITIONAL MALE FEMALE TOTAL
STATUS N % N % N %

National Team 16 36.4 27 63.6 43 23.9
Player
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Sports
Federation 24 80 6 20 30 16.7
Officials
Sports Science 17 65.4 9 34.6 26 14.4
Students
Government
Sports Officers 16 12.7 6 23.7 22 12.2
National 12 57.1 9 42.9 21 11.7
Coaches
Games Tutors 10 50 10 50 20 11.1
Officials of 7 63.6 4 36.4 12 6.7
Sports Council
Officials of
National
Olympic 6 100 00 00 6 3.3
Committee of
Kenya

TOTAL 108 60 72 40 180 100

It is evident from table 3 above that in most of the various categories of the respondents, males
outnumbered females. There were more National Players, 43 (24%), followed by Sports
Federation Officials, 30 (17%) and the Sports Science Students, 26 (14%). The least in number
were the National Officials of the National Olympic Committee of Kenya, 6 (3%), followed by
officials of the Kenya National Sports Council, 12 (7%) and Games Tutors, 20 (11%). This
distribution is not surprising because it reflects the normal sports scenario in Kenya. For
example, the National Sports Council and the National Olympic Committee have only 13 and 11
members respectively. The low representation by women is consistent with their participation in
national sports leadership where men dominate (Njororai et al, 2003) The age categories of the
subjects are presented in Table 4 below.

Table 4: Age of the Respondents

AGE MALE FEMALE TOTAL
CATEGORY N % N % N %
20-25 29 48.3 31 51.7 60 33
26-30 11 61.1 7 38.9 18 10
31-35 11 55 9 45 20 11
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36-40 14 53.8 12 46.2 26 14

41-45 24 68.6 11 314 35 19

46-50 8 88.9 1 111 9 5
Over 50 11 84.6 2 154 13 7
TOTAL 73 40.3 108 59.7 180 100

As shown in table 4 the respondents in the age bracket of 20-25 years were the majority, 60
(33%), followed by 35 (19%) in the age bracket of 41-45 and 26 (14%) in the 36 — 40 age. The
least respondents were in the age category of 46-50 (5%), followed by the over 50-age category
(13%) and then those in the 26-30 age category 18 (10%). Since the majority of the respondents
were players as shown in table 4.1 above, it is likely that they constituted a majority of those who
belonged to the age bracket of 20-25. This age bracket also is likely to have consisted of the
majority of sports science students most of whom are young. The observation that the
respondents over the age of 46 are the least compared to those under 46 years of age is a
reflection that there are more Sports leaders in the older age brackets than in the lower ones.
Indeed, McPherson et al (1989) observed that leadership positions in sport were generally given
to individuals considerably older participants. This was probably the result of a normative belief

that chronological age is equivalent to experience, wisdom and leadership ability.

Factors Influencing Gender Inequity in Sports Leadership

Economic Factors

The responses received with regard to the economic factors showed that inadequate financing of
women to further training in sports was rated the highest (mean = 3.90) contributor to the under-
representation of women in sports leadership, compared to lack of financial empowerment to
enable them to participate in sports politics and electioneering (mean = 3.72). These responses on
the basis of the respondents’ gender showed that women had a higher mean of 4.09 than men
with regard to their responses on economic factors that have led to the under-representation of
women in sports leadership .This implied that women perceive themselves to be economically

disadvantaged than men in meeting expenses involved in sports politics and electioneering.
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The respondents’ views on the economic factors contributing to the under-representation of
women in sports leadership on the basis of their age categories show that respondents in the age
category of 36-40 recorded the highest mean (4.25), followed by those in age category 31-35
(3.92) and then those in age category 41-45 (3.82). Respondents in the age group of 46-50 had
the lowest mean (3.27), and those in the above 50 category followed with a mean of 3.53. This
implies that the respondents in the age category of 36-40 attributed the under-representation of
women in sport leadership to economic factors more than the rest in other age categories. This
could be the reason probably because people in this age category are more politically aware of
economic implications involved in sports leadership. This implies that respondents in all the age
categories unanimously agreed that economic factor was among the main contributors of
women’s under-representation in sports leadership. This is consistent with the observations of
Akinsanmi (1997) that women sporting activities, inclusive of leadership, is accorded inadequate
funds. Similar findings were found by Morakinyo and Olufolaki (2005) among women in Ondo
and EKkiti states of Nigeria.

The extent to which economic factors have led to the under-representation of women in sports
leadership based on respondents’ positional status indicated that the Coaches’, Federation
Officials’ and Government Sports Officers’ responses had the highest means than the rest. This
implies that their views put a remarkable emphasis on the contribution of economic factors to the
under-representation of women in sports leadership than the players, officials of NOCK, games
tutors, officials of sports council and sports science students. In fact, the ANOVA test showed a
significant difference between the means of the subjects’ responses on the basis of their
positional status. The Turkey HSD showed that the views of the sports officers, coaches and
federation officials differed significantly from those of the NOCK officials, games tutors,
officials of sports council and players. This state of affairs may be due to the fact that
Government Sports Officers, Coaches and Federation Officials deal with issues relating to sports
activities, events funding and recruitment of sports personnel. They are therefore, well placed to
gauge the magnitude of the impact of economic factors on women’s participation in sports

leadership. Indeed, Coakley and Pacey (1997) opined that some of the economic disadvantages
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of women participation in sports is replete with lower budgets as reflected in lower prize

structure, fewer athletic scholarships and less access to commercial endorsements.

Cultural Factors

The responses on the extent that cultural factors adversely affect women’s participation in sports
leadership showed that the traditional belief that women cannot lead men recorded the highest
mean of 3.61, followed by the belief that sports leadership is only for men (mean = 3.26), belief
that women are inferior sex (mean = 3.11) and the perception that women are denied leadership
positions by men (mean = 3.02). The lowest rated was the idea of the influence of Western
education and practices that favors men against women (mean = 2.44) and lack of leadership
skills in women (mean = 1.70). Consequently they all perceived the cultural factor from a
common angle because they embraced the same cultural values. These results are congruent with
the findings of Oloyede (1997) and Ananura (2005) that cultural factors are a major deterrent to
women participation in sports either at active levels or leadership. Therefore, it can be argued
that cultural factors play a dominant role in women under-representation in sports leadership,
especially in Africa, and Kenya, in particular. That is why Mazrui (1986) opined that women
have always been under-privileged in sports participation in both the pre-colonial and post-
colonial period. This implies that the officials of sports council do perceive cultural factors as
contributing less to the under-representation of women in sports leadership. Since the Kenya
National Sports Council is the umbrella management body of all sports federations and
associations, it is surprising that they rated cultural factors as not being significant. This may be
due to lack of gender issues awareness. It is therefore not surprising that all members of the

KNSC executive are men, except for only one woman (Njororai et al, 2003).

According to Brown (1982) and Therberge (1985) women under-representation in sports
leadership is attributed to cultural factors such as continued prejudices, taboos and stereotypes
that lead to sport being viewed as a male preserve, and low standard gender role socialization
processes that discourage females from sports. Mazrui (1986) avers that the demilitarization.

This is due to the fact that most traditional sports in Africa had a warrior tradition where females
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played a passive role. This was extended to the Western games where boys were more involved

than girls.

Social Factors

The views of the respondents on social factors that influence women’s under-representation in
sport leadership showed that low participation of women in sporting activities and lack of
women role models in sports leadership were rated the highest (means = 3.88 and 3.75,
respectively). On the other hand, the factor on lack of qualified women applicants was least rated
(mean = 2.63), followed by women’s lack of interest in providing sports leadership (mean =
3.40). In order to determine whether the views of men and women respondents differed
significantly, a t-test was computed as shown in table 5 below.

Table 5: t-Test on Social Factors in Women’s Under-representation of Women in Sports

Leadership on the basis of Respondents’ Gender

GENDER N MEAN SD df t Sig.
Women 72 3.44 0.89 178 1.99 0.04
Men 108 3.70 0.83

p<.05

Table 6 shows that there was a significant difference in the means of responses on social factors
influencing the under-representation of women in sports leadership on the basis of the
respondents’ gender. This implies that men perceive social factors as contributing to women’s
under-representation in sports leadership than women themselves. This is supported by Coakley
(1996) who asserts that more men than women perceive social factors as contributors to the

phenomenon of women under-representation in sports leadership.

This difference in perception between the men and women respondents can be attributed to the
fact that there are more men in leadership positions, which strategically places them in a better
position to understand the social impediments to women’s representation in sports leadership. In

fact, Coakley (1996) further asserts “because men are in positions of power than most women in
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sports programs, their perceptions shapes whom they recruit, interview, hire and promote” (p.
219). However, the respondents, irrespective of their age were in agreement that social factors

influenced the under-representation of women in sports leadership.

Equally the extent to which social factors contribute to women under-representation in sports
leadership on the basis of respondents’ positional status , were categorical that social factors
contribute to the under-representation of women in sports leadership. Due to the fact that all
these respondents are actively involved in sporting activities, then they agree unanimously that
social factors contribute to under-representation of women in sports leadership. This is buttressed
by the findings of Oloyede (1997) that both psychological and sociological factors hinder women
from occupying leadership positions in Nigeria. Thus, the African culture still bars women from

attaining positions in sporting activities.

Political Factors

The views of the respondents on political issues that contribute to women’s under-representation
in sports leadership showed that women’s failure to use their own network to help female friends
and associates to get jobs and men's use of an efficient "old boy" network to get jobs rated
equally highest (i.e. both had a mean of 3.45). However, the factor on sports policies favoring
men than women was rated lowest (mean = 3.37). This implies that women view political factors
as contributing to women’s under-representation in sports leadership than men. Indeed, even in
theory and practice fewer women involve themselves in politics, a reason as to why they viewed
political issues to be outstanding in their under-representation in sports leadership. There is a lot
of politics in sports circles that tend to keep them away. Indeed, Coakley (1996) was categorical
that women under-representation in sports is caused by the lack of power in gender relations and
the strength of “old boy” networks, failure of women to apply for job vacancies in athletics and

lack of female personnel to coach and administrate athletics.

The respondents’ views on the extent to which political factors contribute to under-representation
of women in sports leadership on the basis of their age categories are analyzed using the
ANOVA as shown in table 6 below.
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Table 6: ANOVA on Political Factors and Under-representation of Women in Sports
Leadership on the Basis of the Respondents’ Age Categories

ANOVA Descriptive

AGE CATEGORY N Mean Std. Deviation

20-25 59 3.36 0.96
26-30 18 2.97 0.86
31-35 20 3.35 0.68
36-40 26 3.47 0.90
41-45 35 3.62 0.97
46-50 9 3.51 0.89

Over 50 13 3.79 0.75

TOTAL 180

ANOVA

Sum of Squares | df |Mean Square = F | Sig.

Between Groups 7.36 6 1.22 1.50 0.18
Political Within Groups 141.51 173 0.81
Total 148.88 179

p>.05

Table 7 shows that respondents in the age category of over 50 years had the highest rating (mean
= 3.79), followed by those in age category 41-45 (mean = 3.62) and then age category 46-50
(3.51). Conversely, respondents in the age category 26-30 had the least rating (mean = 2.97),
followed by the ones in age group 31-35 (3.35). This implies that the older one is, the more
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likely to embrace politics because he/she understands political machinery involved in sports.
However, the ANOVA test showed that there is no significant difference in the means of the
responses based on the age categories of the respondents. Although there were variations in the
means of the responses, the respondents irrespective of their age were in agreement that political
factor contributes to the under-representation of women in sports leadership. According to
McPherson et al (1989) political considerations influence policy making, the recruitment of new
members, promotion to executive positions and evaluation of performances in sports
organizations. This emphasizes the need for more female representation in leadership so as to

influence decisions.

The respondents’ views on the extent to which political factors contribute to the under-
representation of women in sports leadership on the basis of their positional status are analyzed
using the ANOVA as shown in table 7 below.

ANOVA

Sum of Squares = df 'Mean Square | F | Sig.

Between Groups 10.79 7 1.54 1.91 0.07
Political Within Groups 137.18 170 0.80
Total 147.97 177

p>.5

Table 7 above shows that the rating of the extent to which political factors have contributed to
under-representation of women in sports leadership was high among games tutors with a mean of
3.88, followed by government sports officers (mean = 3.75). The least rating came from the
officials of NOCK (2.86). However, the ANOVA showed no significant difference in the means
of the responses. Therefore, the respondents based on their positional status are in agreement that
political factors contribute to the under-representation of women in sports leadership. These
findings bring out the need for more gender sensitization among the sports political leadership. It

is surprising that National Olympic-Kenya (NOCK), which is a national umbrella body, has
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members who feel that politics do not play a significant role with regard to women participation.
The irony is that NOCK has only one woman on its executive of 11 people (Njororai et al, 2003).
This situation is similar to Nigeria where Ikulayo (2003) asserts that Nigerian sports
organizations at best have only two or one woman member serving in the national executive

comprising 11 to 18 board members.

Summary of Descriptive on Economic, Cultural, Social and Political Factors in the

Under-representation of Women in Sports Leadership

Table 8: Descriptive for Economic, Cultural, Social and Political Factors

Factors

N Mean Std. Deviation
Economic 180 3.80 1.05
Social 180 3.59 0.86
Political 180 3.43 0.91
Cultural 180 2.85 0.77
Valid N (list wise) 180

In consideration of the four main factors and the extent to which they contribute to under-
representation of women in sports leadership, it is apparent from table 8, above that the
economic factors received higher rating (mean = 3.80), followed by social factors (3.59), then
political factors (3.43), and last, the cultural factors (2.85). Hence, based on these means it is
evident that the economic factors stand out to be the main impediment to women’s representation
in sport leadership. Cultural influences in this case have the least but significant effect. This is in
agreement with the findings of Akinsanmi (1997) that inadequate provision of funds is a barrier

to female sports management and participation.

Enhancement of Gender Equity in Sports Leadership

Revista Electronica Actividad Fisica y Ciencias. Vol. 2, N° 1. 2010.
17



Andanje M., Elijah G., Peter W.: Towards Gender Equity in Sports...

The responses on what measures should be taken to enhance gender equity in sports leadership
was analyzed under this section. The factors that were addressed were economic, cultural, social

and political.

Responses on Economic Factors

Economic factors to which the respondents provided their views included equal financing of
women and men, to further opportunities in sports training and financial empowerment of
women during sports electioneering. The responses from the subjects indicated that equal
financing of women and men to further opportunities in sports training ranked the highest (mean
= 4.44), compared to financial empowerment of women during sports electioneering, which had
a mean of 3.92. These findings suggest that women are not accorded adequate opportunities for
further training that is necessary for them to take up leadership positions .Further scrutiny shows
that the women’s responses had a higher mean (4.34) than men’s (mean = 4.06) with regard to
the extent to which economic factors can help in enhancing gender equity in sports leadership.
Indeed, the t-test showed a significant difference in the means of the responses of women and
men respondents.. This implies that women are more concerned with the need for economic
empowerment so as to enable them secure more leadership positions in sports (Coakley, 1996).
In this case, they need equal financing to enable them to further their opportunities in sports
training, and to meet expenses of the electioneering process in sports. The extent to which
economic factors would enhance gender equity in sports leadership based on the respondents’
age categories is showed that ,the respondents in the age category of 36-40 had the highest mean
(4.34), followed by 31-35 and 41-45 who both had the mean of 4.22. On the other hand,
respondents in the age category of 50 and above had the lowest mean of 3.80, followed by 46-50
with a mean of 4.00. This implies that by age 50, most people have accumulated wealth and may
not perceive financial factors to be a serious problem, among other aspects, in the enhancement
of gender equity in sports leadership. This could be the possible reason for the low mean of the
responses received from the older age bracket than those from the relatively younger age
brackets.. Thus, the respondents irrespective of their age were in agreement that economic
empowerment of women would enhance gender equity in sports leadership. Indeed, irrespective

of the respondents’ positional status; they were in agreement that economic empowerment of
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women would enhance gender equity in sports leadership. Indeed, Lopiano (1991) opined that in
order to empower women, there is need to package and promote women’s sport as revenue
producers so that more financial incentives are provided to increase participation opportunities

for them.

Responses on Cultural Factors

The responses received on cultural activities and the extent to which they can promote gender
equity in sports leadership showed that the traditional beliefs, myths and stereotypes, which
militate against women participation in sport, do not play a significant role in women sports
socialization. The responses on this had a very high mean of 4.37. To find out whether the means
of the responses differed between men and women respondents, the t-test did not show any
significant differences. However women respondents recorded a higher mean (4.50) than men
(4.28). This implies that women respondents felt that if cultural factors are addressed, then this
could lead to enhancement of gender balance in sports leadership. Therefore, both men and
women are in agreement that cultural factors need to be addressed to promote gender balance in
sports leadership. This is also supported by Lopiano (1991). In order to promote gender equity,
confronting discriminatory practices in organizations and advocacy for women athletes, coaches

and administrators should be a priority in all sports organizations.

The respondents’ views on the extent to which cultural factors can bring about gender balance in
sports leadership based on their age categories indicated that respondents from age category of
36-40 recorded a relatively high mean (4.57), followed by those in age category of 20-25 (mean
= 4.47), and then respondents from the age bracket of 31-35 who recorded a mean of 4.45.
However, the ANOVA test showed that there was no significant difference in the means of the
respondents regarding cultural factors and gender equity in sports leadership on the basis of their
age differences. It then follows that, respondents, despite their age differences almost equally
agreed that cultural factors need to be addressed in order to bring about gender balance in sports
leadership. In a similar version, Lopiano (1991) insisted that there is need to create a supportive
work climate for women and establish policies to eliminate sexual harassment if women have to

be leaders in sports.
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Responses on Social Factors

The views of respondents regarding social factors and their contribution towards gender equity in
sports leadership indicated that adequate media coverage for outstanding female performances
and early exposure of girls to sporting activities by significant others should be encouraged (the
means were 4.48 and 4.46, respectively). The responses on the factor of effective use of "old
girl™ networks to recruit female coaches and leaders had a lower mean of 3.55. In order to
establish whether the means of the responses differed significantly between men and women, the
t-test was calculated as shown in table 9 below.

Table 9: t-Test on Social Factors and Enhancement of Gender Equity in Sports Leadership

on the Basis of the Respondents’ Gender

GENDER N MEAN SD df t Sig.
Women 72 4.20 0.72 179 0.66 0.50
Men 108 4.13 0.61

p>.05

From table 9 above it is clear that women respondents recorded a slightly higher mean (4.20)
than men (4.13). This implies that women feel that if the social factors are addressed, then this
could lead to enhancement of gender equity in sports leadership. Despite these slight differences
in the views on social factors between men and women, there was no significant difference
between the means as indicated by the t-test. Thus both men and women agree that social factors

need to be addressed so as to bring about gender equity in sports leadership.

Morakinyo and Olufolake (2005) emphasize on the role of the mass media in influencing
women’s participation in sports; their findings seem to agree with those of the current study that
adequate media coverage of women and their sports activities is necessary in enhancing their
participation in sports. However, Lopiano (1991) was equivocal that organizations should use
women’s hiring networks when looking for coaches and administrators, be an advocate and a

watchdog and insist on fair and open employment practices. Beyond that, Coakley (1996)
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suggested that for gender equity to surface, it is important to recruit women athletes into
coaching and establish internships and other programs to recruit and train women to enter jobs at

all levels of sports management and participation.

The extent to which social factors can enhance gender equity in sports leadership as per the
respondents’ age categories showed that respondents from age group 41-45 recorded the highest
mean (4.31), followed by those in age category 20-25 (4.23). On the other hand, those in age
category of 50 and above recorded lowest mean of 3.84, followed by those in age category of 26-
30 (3.88) and 46-50 (3.88). Nevertheless, there was no significant difference in the means of the
responses with regard to the extent to which social factors would contribute to gender balance in
sports leadership on the basis of respondents’ age categories. This implies that across the age
categories of the respondents, they agreed that social factors need to be addressed so as to
enhance gender equity in sports leadership. The extent to which social factors will enhance
gender equity in sports leadership as per respondents’ positional status did not elicit any
significant differences. This implies that across all the positional status, the respondents
unanimously agreed that the social factors need to be addressed in order to enhance gender

equity in sports leadership.

Responses on Political Factors

The respondents identified two most important political factors to be addressed in promoting
gender equity in sports leadership. These were elimination of corruption, favoritism in
appointments and elections of sports leaders, and having legislative policies that support women
participation in sports. These factors had means of 4.35 and 4.31, respectively. Likewise, the
political factor on the use of women sport hiring networks to look for coaches and administrators

to sport organizations was also rated relatively high.

Table 10: t-Test on Political Factors and Enhancement of Gender Equity in Sports
Leadership on the Basis of the Respondents’ Gender

GENDER N MEAN SD df t Sig.

Women 72 4.26 0.57 179 2.51 0.01
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Men 108 4.01 0.69

p<.05

From table 10 above, it can be seen that women had a slightly higher mean (4.26) than men
(4.01) with regard to the extent to which political factors can contribute to gender equity in
sports leadership. In fact, the t-test indicated that this difference is significant. This implies that
women are more critical to the need for political empowerment so as to be able to secure more
leadership positions in sports. That is why Lopiano (1991) argued that gender equity in sports
could be achieved through strategic political organization and pressure. She called for the
development of grassroots organizations to systematically support and publicize girls and
women’s sports programs. According to lkulayo (2003), deliberate efforts must be made to
increase the number of women in advisory policy and decision-making levels. This has to be
taken up by the political establishment at national, regional and institutional levels if gender

equity has to be realized in sports.

The extent to which political factors would enhance gender equity in sports leadership based on
respondents’ age categories did not differ significantly. Therefore, despite age differences, the
respondents were of the view that political factors need to be addressed if gender equity in sports
leadership has to be attained. Some of these political factors border on objecting to policies that
would result in a decrease in women’s sports participation or participation opportunities. This
has to be a combination of public relations, political lobbying, pressure, education and advocacy
(Coakley, 1996).

Respondents’ views regarding political factors in addressing gender equity in sports leadership
on the basis of their positional status showed that both the games tutors and federation officials
recorded the highest means of 4.31 and 4.24, respectively regarding the extent to which political
factors should be addressed so as to enhance gender equity in sports leadership. The relatively
lower means were recorded by officials of sports council (3.90) and the coaches (3.91). This
implies that across all the positional status studied the respondents were of the view that political

factors need to be considered in order to bring about gender equity in sports leadership. Lopiano

Revista Electronica Actividad Fisica y Ciencias. Vol. 2, N° 1. 2010.
22



Andanje M., Elijah G., Peter W.: Towards Gender Equity in Sports...

(1991) was categorical that in order for equity to be prevalent, sports organizations should
publicly recognize the achievements of female athletes and their sponsors. Other people will then

begin to see value of women'’s sports and join efforts to achieve equity.

Summary of Descriptive on Economic, Cultural, Social and Political Factors in the

Enhancement of Gender Equity in Sports Leadership

Table 11: Descriptive for Economic, Cultural, Social and Political Factors

N Mean Std. Deviation
Cultural 180 4.37 0.97
Economic 180 4.18 0.84
Social 180 4.16 0.66
Political 180 411 0.65
Valid N (list wise) 180

From table 11 above, it is evident that out of the four main factors (i.e. Cultural, Economic,
Social and Political), the cultural factors were rated highest (mean = 4.37) in terms of the extent
to which, if well addressed, they will contribute to gender equity in sports leadership. The least
rated under this case were the political factors (mean = 4.11). Therefore, if cultural factors are
addressed, this may enhance gender equity in sports. This is supported by assertions of Mazrui
(1986), Oloyede (1997) and Eboh (1999) that women under-representation in sports is as a result

of cultural factors that are repugnant to sports development in Africa.

Summary of Findings, Conclusions and Recommendations

Economic Impediments to Women’s Participation in Sports Leadership

Inadequate financing of women to further training in sports rated the highest economic factor
that contributes to the under-representation of women in sports leadership. This was followed by
lack of financial empowerment of women to enable them participate in sports politics and

electioneering. However the responses on economic factors varied significantly based on gender
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and positional status of the respondents. Women were more candid that economic factors hinder

their participation in sports leadership.

Cultural Factors that have Contributed to the Under-representation of Women in Sports
Leadership

The belief that women cannot lead men was rated as the highest cultural factor contributing to
the under-representation of women in sports leadership. However, the idea that the influence of
Western education and practices favors men than women was not considered a serious cultural
factor contributing to the low participation of women in sports leadership. The influence of
cultural factors on the under-representation of women in sports leadership did not differ based on
the gender and positional status of the respondents .However the responses differed due to age of
the respondents. Respondents belonging to the age category of 41-45 years rated highly the

influence of cultural factors on women under-representation in sports leadership.

Social Factors and the Under-representation of Women in Sports Leadership

Low participation of women in sporting activities and lack of women role models in sports
leadership were rated as the highest social factors that are an impediment to women’s
involvement in sports leadership. On the other hand, the least rated social factor was women’s
lack of interest in providing sports leadership. However the rating of the response did not differ
based on the respondents age and positional status. There was significant difference in the means
of responses on the extent to which social factors prevent women from securing leadership
positions in sports on the basis of the respondents’ gender. The men’s rating on the influence of
social factors on women’s under-representation in sports leadership was higher than those of the

women respondents.

Political Factors and the Under-representation of Women in Sports Leadership

The political factor on women’s failure to use their own networks to help their fellow women
friends and associates to get jobs ranked the highest in contributing to the under-representation of
women in sports leadership. Equally ranked high was the men’s use of efficient “Old boy”

networks to get jobs as being one of the political factors that overtake the chances of women
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participation in sports leadership. However, the political factor that was least rated was on the
sports policies that favors men against women.

There was significant difference in the means of the responses of the respondents based on their
gender on the role of political factors in denying women leadership positions in sports. The
women respondents put more emphasis on the negative effects that political factors have
contributed to the under-representation of women in sports leadership than the male

respondents..

Summary of Findings on the Extent to which Economic, Social, Political and Cultural
Factors can Enhance Gender Equity in Sports Leadership

1. Economic Factors and Enhancement of Gender Equity in Sports

Equal financing of women and men to further opportunities in sports training ranked the highest
economic factor that will help enhance the involvement of women in sports leadership. However,
financial empowerment of women during sports electioneering ranked the least. There was
significant difference in responses of the men and women respondents with regard to the extent
to which economic factors would enhance gender equity in sports leadership. The rating of
women was higher than that of men with regard to the role of economic factors in enhancing
women’s leadership in sports but the ratings did not differ based on the respondents’ age and

positional status.

2. Cultural Factors and Enhancement of Gender Equity in Sports Leadership

(i) There was no significant difference in the responses of men and women respondents with
regard to the extent to which cultural factors will enhance women’s involvement in sports
leadership. In this case both men and women indicated support to the fact that addressing
cultural factors would enhance gender equity in sports leadership.

(if) There was no significant difference in the responses on the basis of age categories of the
respondents regarding the extent to which cultural factors would promote gender equity in
sports leadership. Based on the high means recorded across the age categories, it is evident
that the respondents were in agreement that cultural factors had a lot of bearing in enhancing

gender equity in sports leadership
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(ii)There was no significant difference in the responses on the basis of the positional status of
the respondents to the extent to which cultural factors would enhance gender equity in sports
leadership. Owing to the high mean of responses across the positional status, the respondents
indicated that cultural factors are supposed to be addressed in order to enhance women’s

representation in sports leadership.

3. Social Factors and Enhancement of Gender Equity in Sports Leadership

(i) Out of the various social factors that were important in promoting women’s opportunities for
sports leadership, the need for adequate media coverage for outstanding female athletes rated
highest. However, the one that rated least was the use of “old girl” network to recruit female
sports leaders. These social factors did not attract any differences between respondents’ age,
gender and positional status. The consensus was that there was need for addressing social

factors as the way of promoting women'’s representation in sports leadership.

4. Political Factors and Enhancement of Gender Equity in Sports Leadership

The need to eliminate corruption, favoritism in appointments and elections of sports leaders was
rated the highest political factor that should be addressed so as to enhance women’s
representation in sports leadership. The political factor that was rated least is the use of women’s
sport hiring networks to look for coaches and administrators in sports organizations. There was a
significant difference in the responses of the men and women respondents with regard to the
extent to which the political factors would promote women’s leadership in sports. The rating of
women on this factor was higher than that of men .However respondents concurred on the need
to address political factors so as to enhance women’s participation in sports leadership.

Out of all the four factors, the cultural factors rated high in terms of enhancing the representation
of women in sports leadership. The least rated were the political factors. This suggests that if all
cultural factors that prevent women from getting involved in sports leadership are addressed,

then the rest of the economic, political and social factors would also be sorted out.

Conclusions of the Study
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(i) Inadequate financing of women to further training in sports is the key economic factor that
contributes to the under-representation of women in sports leadership

(it) More women than men were in agreement with Government Sports Officers, National team
Coaches and Officials of Federations that economic factors played a big role in denying
women leadership positions in sports.

(ii)The belief that women cannot lead men was singled out as the main cultural factor that
denied women leadership positions in sport.

(iv) Age is a significant factor in the sports personnel’s perception of the extent to which cultural
factors undermine women’s participation in sports. Whereas the older ones blame the under-
representation on cultural factors, the younger ones perceive it otherwise.

(v) Low women participation in sports and lack of role models are the major social factors that
lead to women under-representation in sports leadership.

(vi) Gender is a determinant in the way sports personnel view social factors as impediments to
women participation in sports leadership. More men perceive social factors as the key to the
under-representation of women in sports leadership than women.

(vii)  Women’s failure to use their own networks to help their fellow friends and associates
stands out as a political factor that leads to the under-representation of women in sports
leadership

(viii)  Women emphasized so much on the political factors than men as impediments to their
leadership in sports.

(ix) Of all the four main factors investigated, economic factors stood out as the main cause of
women under-representation in sports leadership

In terms of enhancement of women’s participation in sports leadership:

(i) Equal financing of men and women to further opportunities of training in sports is a crucial
economic factor that will help to enhance women leadership positions in sports.

(i) Gender is also a significant factor with regard to how economic factors can enhance women
leadership in sports. In this case, more women were categorical that they needed financial
support than men.

(ili)Regardless of gender, age and positional status, cultural factor is pointed out as the main

significant factor that if addressed will contribute to gender equity in sports leadership.
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(iv)The need for adequate media coverage of outstanding female athletes is a key social factor
that can enhance women’s participation in sports leadership. This social factor is agreed upon
across gender, age and positional status

(V) The need to eliminate corruption, favoritism in appointments and in the elections of sports
leaders is the key political factor that needs to be addressed in order to enhance women
representation in sports leadership. Women emphasized more on the political factors than
men.

(vi)Of the four main factors investigated, cultural factors are the key to being addressed so as to
enhance the participation of women in sports leadership.

(vii)

The following recommendations for policy implementation are suggested:

(i) The Ministry of Sports and Gender, commercial organizations and sponsors of sports
activities should adequately finance further training of Kenyan women in sports

(i1) The Kenya Institute of Education (KIE) should come up with a curriculum that dispenses the
cultural stereotypes that militate against women’s leadership opportunities in sports

(iii)Institutions of learning, including universities and other tertiary institutions should embrace
the teaching of Physical Education (PE) and Sports to all young people irrespective of
gender. This includes socializing the girl-child into sports from an early age.

(iv) The Ministry of Sports and Gender should come up with affirmative action that guarantees
women access to sports activities, selection to international competitions and provision of
leadership.

(v) Various sports federations and organizations should review their constitutions to give higher
percentage representation of women in their ranks

(vi) The media should be used as a valuable tool of educating the public of the importance of
sports to all irrespective of gender and giving more coverage and exposure of female athletes
to attract more women to sports

(vii)  Sound financial management practices should be formulated and enforced by the various
sports organizations to ensure equal allocation of funds to both women and men’s sports
activities. The Kenya Anti-Corruption Unit should monitor and investigate any cases of

corruption and misappropriation of funds in sports organizations.
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(viii) Educational and gender organizations should take the lead in creating awareness on the

need for gender equity in sports participation and leadership.
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